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A. The BESL Handbook

AN

,iﬁ”r
-

BESL HANDBOOK *

I \ v ¥ ‘e .

I. INTRODUCTION N

1.

&

BESL means '‘Bilingual/English as a Second Language. The term
refers to the use of two languages in a classroom setting:
Engllsh and the primary language of participating students.

The BESL Handbook was prepared,by a compittee of teachers,
paraprefessionals, and administrators who worked directly with

Title VII students during the 1977-81 school years.

-

s guide is imtended for use in the Long Beach Unified School
Dlstrlct‘s Spanish/English b111ngual classes, gradesaK 8.

Inquiries concegnlng 1mp1ementation of the procedures in the
BESL Handbook should be directed to the Title VII Office., Room
20, Carver BESL Resource Center. .

-

A} -
- -

.B." Philosophy -

The Long ‘Beach Unified School District supports and strlvé%gto
sustain” opportunities for all students to receive a quality ed-
ucation regardless of linguistic or cultural differences. This
intent was formally communicated to all interested persons on

-June 28, 1976 in a reselution of the Long ‘Beach Unified School

Dlstrlct Board of Education, as quoted‘1n the following excerpts:

L 4
]

a. '".:. it is jmportant that such pupils have opportunities to
improve facility in Engllsh language comriunication sk1115 in
order to part1c1pate moré fully in our society...." .

b, "... that all puplﬁé/%e prov1ded with equal educational op-
portunities even though they may lack facility in English
language communication skills or have a cultural background

different from that of majority grdup pupils..

L. that the staff of the Lohg Beach Unified School District
//’be directed to augment existing programs that have been de-
51gned to carry out this policy." :

-

> .
- In accordance with pract1ces based on decisions of the United

States Supreme Court and degislation incorporated -into the
CallfornlatState Education Code, the school district authorizes
and encourages the implementation of programs using bilingual
ducatlon-proce es, techn1ques and methods to help students
35 limited English-speaking prof1c1ency (LEP) to understand con-
pts and to develop needed 'skills while providing them with in-

. struction designed to promote competence in the Englis languagey

. R ‘ - v,
Specific:referénces to pertinent Supreme Court decisions and the
California State Educatlon Code may be found in the district’'s
Lau Educational A@h1evement P¥an (LEAP) available at each school
office. ",

- «
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1. " To provide LEP students with‘insxrucéional programs designed to
.adyance their English- speaklng proficiency to a level comparable
td that of their Engllsh speaklng peers.

2. o utilize ,the L§P student's prlmary language in an educationally
supportlve manner in order to maintain the student at the proper
grade’devel during acquisition of. acceptable English language

‘ skllls .

o . To foster a strong self-image,for LEP students through expanded -,

' awareness of cultural heritage and contributions to the host
community, state and country by people whose heritage they
represent.

4. To promote enrichment of English-dominant students in the host
community through awareneSs and appreciation of the LEP students,’.
. cultux:es and languages. ’ .

/. S. To provide daily instr étlon in English for LEP students, adher-
f ing to the following skquential pattern for development of skills:

c:\\Reading - .

f a. ‘Listening
/ : S +d. -Writing

. b.  Speaking

6. To use the LEP students' dominant language, wherever necessary,
to insure adequate educational benefits in a11 requlred classes
- and in selected eas of enrichment. .

7. To assess the :Eé students' dominant language skills and to ini-
. tiate appropriate readimg instruction .in‘the students' dominant .
/ language. . . - ‘ : T ..
; . 8. To prepare each LEP student to transfer reading SklllS acqulred*~
qi o in the primary language toward the development of comparable
. / reading ski¥1ls in Engllsh

3

9. To evaluatg and acquire approprlate materials in Engllsh and
Spanish d¢signed to facilitate the instructional procedures rec-
ommended fin this handbook.

10. To makezedequate use of district resources anid communlty detiv-’
ities, jfand to enlist the aid d( parents and paraprofe551onals
, in appropriate -aspects of the B L program.
) l 11. To enrich the educational exﬁeriences of all students through the ‘
consgious sharing of cultural heritages represented at individual . .
( sch ol sites. . . )

D. Bilingqél Education ' : T . , e
1. Tée components of Spanish/Eng%}sh bilingual education will be de- ~

termined by the curriculum and will involve all academic disciplines.

-

\.)‘“ 7 . ‘-."-.
ERJC ;o 7T




; ) 3
a. Language domlnant,grouE}ng_;s normally used in the following
subjects: ,, " ’
3 : * ) .
. (1) Spapish Language Artgr
o v (2) English Language Arts
(3) English as a Second Language (ESL)
’ (4) Spanish as a Second Language (SSL)
, (5) Spanish Reading "
(6) English Reading- .
, (7) Mathematics

* . ’ ’ - ¢ . ‘
~ . . b. Instruction in other subjects wil] be accomplished through
" bilingual methods (Alteinate, Corfcurrent, Preview-Review): /;
L (1) Art ' -
-(2).* Health o |
(3). Music . : i ’ ;
{4) " Physical Educatlon -
- (5) Science e
(6) Social Studies ‘
(7) Other Subjects . { :
2. The following three strénds are representatlve of Spanish/Englisﬁ
o bilingual education: ‘ :
. A < : : f
a. , English-dominant students .
. 4 (1) Reading in English , -« e
. , , (2) English Language Arts
‘,' —~ (3) SSL/Spanish as a Second Language .
N ) .Mathematics in English . .
’ b. Spanish-domihant students ” : ‘ '
: . S . /
. ; (1) Reading in Spanish
» ., (2) Spanish Language Arts R
.. . (3) ESL/English as a Second Language
) > (4) Mathematics-in Spanish : '
* c. Edglish-dominant and Spanish-dominant speakers (mixed)
: | (1) Art \
) (2) Health i ' N
- " (3) Music oo S — .
v g (4) Physical Education - y -
3 ra . . X (S) SCienCe E\ ' » ) N
(6) Social Studies : ) . N
- . ' 1 (7) Other Subjects . . N\ B
’ "% 3. The appropriate choice of methodologies and the effective use of ‘Ayf\
. personnel are essential to the successful 1mp1ementat10n of the =
v 1nstructiona1 prograh fa¥ each strand. :
) ) a. The teacher is resp n?ble for plannlng and 1mplement1ng each. .,
. ¢ = <student's instructional program. In all strands these processes .
‘ are’ facilitated by such support personnel as instructional aides,™ - °*
cross-age tutors, peer tutors, parent aides, or VIPS.




b. The following chart shows the recommended grouplngs, methodologies and personnel. a551gnments f0r
eleven strands. . . ¢

L)

.

’ STRAND GROUPING | : PERSONNEL
2,
Reading ‘ By Primary.language ° \Lang ge DomiﬂantéGr;iping_ TeaCher and[offAide" 8
Language Arts . By Prima;y Language L¢ age Domi?ant Grouping ‘Teacher and/de Adde.
ESL - By Primafy Language'. LAfguage Dominanf Grouping Teacher and/or Aide
SSL By Primary isﬁguage language Dominant érouping} Teacher and/or Aide
: . . . - g
Mathematics By Rrimarx Language Language Dominant Grouping » Teecher and/or Aide
.Art ’ - Miked' ‘ ; Alternate°or Preview-Review Teache£ add/or Aide
[ R ] R . . ' !
Health : Mixed‘ ’ ' Alternate or Preview-Review " Teacher and/or Aide
Musié foed St ; Aleernate’or Preview-Review Teachet and/or Aide
Physical ﬁdﬁcationii Mixed ) \hiiefgé}éfor Preview-Review Teacher and/or Aide’
| Science Mixed‘ ’ Alée;nate or Preview-Review lTeachef and/or Aide
!Social Studdes ) Mixed Aléernate or Preview-Review Teacher a?d/or.Aide
S o [ | \

A . ' . -
- .

S
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v 4. Pupil Grouping.Patterns'

a.

For language dominant grouping, there is n6’mfxing of languages
‘ , .
b..

The following chart shows recompended Placement of strands into
Janguage -dominant groups or m1xgd language groups.

. . S
o \ '
X PUPIL GROUPING PATTERNS

¢

" BILINGUAL EDUCATION ~
- [y M
/ .‘ . -

SUBJECTS

‘ OTHER

ART
HEALTH “
A MUSIC ) ‘
PHYSICAL EDUCAT ION d .
SCIENCE
SOCIAL STUDIES
. OTHER,

~4
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. . II. ORGANIZAT IONAL DESIGN - :
A. The Self-Contained Bilingual Clissroom . -
1. Implications o

-

-

3.

»

A self-contained classroom hay certain implications in the area
of planning for the bilingual \teacher. Development of an effec-
tive management system helps to, assure efficient operation under
varying factors such as the number of students in relation to
aaides, volunteers' (VIPS), and/or~cross -age tutors available, as
well as time constraints, '

N v

\ i -

\

In a self-contained classroom, as in others it is necessary to

group students into various language and\needs clusters.. Methods

such as the preview-review or 4lternate approaches peed to be . .
heavily relied upon in subject areas such as mathematics, social
studies, sciehce, and health. However, reading and language arts
must still be taught by means of language dominant grouping. For
the teacher of a self-ceritained classroom to be able to work with
one small group at a time, and for the iide to conduct reinforce-
ment activities with another group, therg must be a classroom -
management’ system in which other students\in the class are able .
to.work independently or under the supervigion of a volunteer or
cross=age tutor. Not only must the studentt§ be able to work on
their own or in very small groups, they alsd\ should be engaged 1n
learning activities that are meaningful,and mget their 1nd1v1d—
ually diagnosed needs in the specific subJect\.reas

|\

\ ;
Before planning for learning activities in the Yarious groups,.
" diagnostic procedures Tust be conducted to deterv1ne a student's.

Grouping

«

2

strengths and weaknesses R ;. i \ g -
Schedules T X \ K

Basically, there are two different types of.schedule§ in a self-
contained classroom: ,regular, or split day. \

a. Regular Schédule : ’ N

Al

. A regular schedule is one in which the teacher h&s*ayl of
the students in the classroom at one time. Ir.this ‘:tua- - .
-tion, it is essential to have a classroom management S~
em wh1ch includes independept activities such as thos§ '
contalned ip centers and contracts. It is necessary thgt,
each student has an assigned area and knows where té bel

* -

b. Split-Day Schedule .

%

In this schedule, the entire class does not work with the

teacher' at the same time for.a certain portion of the day.

.Usually half of the class comes to school one hour earlier

than the other half and 1s dismissed an hour'earlier as well)

All students in the tclass receive.the same .amount, ofgénstruc-re
© tional time," regardless of when they arrive oTr leTve s

v .
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. Team

-
.
-
//
4

< .\\ .

() HaV1ng a sp11t da§ schedule c0ntr1buteé to effective
‘/ organization in some cases hecause only one-half of -
' the students are in the classroom ¥for a portion of’ the
" day, and the.teaclier does not_need to plan 1ndepengent
activities for_.the-remainder- of the class. :Reading 1s
generally taught d ng the sp11t portien:of the day.
'Dur1ng this. period Yroups can work with the teacher and
, also re¢ceive reinforcement from the aide. One teacher
and one aide can.manage this organization without hav-
. ing- to rely upon independent act1v1t1e%bas much. How-
, ever, independent activities can¢still be utilized when -
« + . .students finish with ether group work.

1 - 4

. L - ’ .
(2) On arsplit- day schedule, subjects such.as mathematics,
.~ +language, social Studies, stience, health, art, music,
and physical educatlon are generally taught when the /
.entire class is present. During this portion of the .
.. day the teacher needs-to select preview-review, alter-

rx nate or concurrent methods,*where approprlate .

0y

-

In order to meet 1nstructlonal needs of‘pupils in a b111ngua1 pro-
. gram it is often advantageous‘to utilize a team teaching approach.

r * T cen, T - ) T, .
Teachig; R F P - T *
¢ P
. .

Introduction - - « .o \

Team teach1ng is a way to combine efforts, share skills and 1deas!’ .

and offer a comprehensive program to the class By having a team

teaching program-with-one or more other teachers, it is’ possible to

group pupils according “to language dominance and needs in the various

subject areas, Prior to setting up a team-teaching program an ap-

praisal is needed to determine possible participants. The pr1nc1pa1

may wish to appraise the-skills of the entire staff, or one.pair of

teachers may, want to mget with the prinecipal conecerning the possi-

bility of initiating team teaching at their grade levels. Below:

are suggest1ons for organizing a bilingual team teaching approach.
L

Team 0rgan1zatlon and Prograﬁ*lmplementatlon: .Typlcal Factors to

Be Considered in Team Organization -

3
a. .. Stydents
(1) How many students of 11m1ted English proficiency are “en-
rolled at the frade levels involved? .
R .
(2) Have these students been tested for language dominance and
proficiency?

’ L

~

b. Curriculum

N (1) Which subjects.need to be taught in each language?

. ) . .
(2) Which subjects will be taught by which teachers? N

(3j How will these subjects fit into the time allotment?

v

7 - Easil

1)




c. Teachers -

: . °©
(1) How many teaéhers are available?
.‘ (2) How many monollngual English-speaking ?eachers are )
o aya11ab1e7 )
| (3) Who will be responsiﬁis for wkich subject? S
. Al .- . '
. d _1d_e_s_ ' ¥ . }r
. (1) How many aides arg;involved? .

* (2) What.is their languagelgbiiit??f '
(3) What special skills dduzhey Rave, sughsas background in
English as a Second Language, Spanish Reading, or ngging~

1 ' , with small groups? . %f i ";1% . -

L4

e. Physical Arrangement . .

\ gD ’ ' i
! - - .
(1) Are classrooms located close enough to each other for
efficient sharing of materials?

»

(2) What are the time and distance 1nvolved 1n passing from
Ve classroom te classroom? ,
/

e

-

3. Meetings

- - ) , ’
a. Who will do the record keeping?
b. How often will meetings be held?

¢. What standards of beﬁ;;Tbr willl be applied consistently in
every classroom? .

4. Assessnent of Pupils

a. The purpose .of assessment is to enable the teaching team to
group pup1ls according to lanpuage dqmlnanCe and academic

! needs. The teachers should request language scores from the

school office, as determined by language tests. With these
scores.;he teachers may place pupils in groups according to
- dominant language as well as needs. (See section on bilin-

gual language delivery approach.) The scores may also be used

to determine a pupil's oral language ability in his/her domi-

nant language;(l e., a child may be Spanish-speaking, but his/
her language skills in Span1sh may be exceptionally low or high).
«

) b. Needs in skill areas should also be determined with the help of
¢riterion-referenced tests, when available. These include tésts
given by individual classroom teachers™or specialist teachers

" If criterion-refetenced tests are not available, it is the re-
sponsibility of the t%pcher to tonstruct assessment instruments.

il

c. An initial assessment should be completed as quickly-as possible
so that groups may be organized, schedules planned, and routines

established.

~ | ceeebghes 14
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. 5. Progress and-Evaluatlion.-
a. It is ﬁecessary for team teachers to meet and agree collec-
: ' tively on goals and objectives. At the beginning of the
: ’ school year, those ‘involved should understand the basic phi-
losophy .of bilingual education and know the purpose of pri-
mary language instruction. . ’
b. Once grouping arrangements have been made, the teachers in-
volved should make arrangements for meetings to discuss the
~. progress of the-pupils. There should always be opporttnities
"+ for children to be regrouped if they excel in a particular
area or need remediation in any subject. . 7

R 6. Sample Teaming Schedules

Thé& following three pages contain samf)le team teaching schedules
fo:g kindergarten,, second grade, and reading.

) [
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4 N ) - - ‘ ! . i L -
As :%: . Y . - - . . - -:’":: - ) ) » ) *
) .t Kindergirten Team Teaching Schedules*- < 5 S
‘ ) bl o A’ A - . ’ o *
. J N v E\icamplgfl . T o - .
- . - R . ) L V4 ) -
Period 1 Period 2 -~ Period 3 Period 4 . Period S Period 6 * | Period 7
\ . ‘g:’ ¥ _ o : ’
. - . ] RN
.Opening - Groups A §-BB |- gxroubs' A& AA|{ R [Math Worktime-4 Social Studies*/ | Closing
(Alternate Day) Sensory Motor | #English Lan- Red-Bilin- ° Centers Music-Head th/ Evalpation
Activity ‘| guage/Read- E gual Teacher| Example: Literature - Pass Qut Paperts
. AA-SSL 4 ° | ing Readi- Blue-Bilin- 1. Paints NecesSary Hos
Ro}l B-Spanish , ness : C gual Aide 2. Listening | *Activities Business o
“Flag - . Language - . BB-Spanish Green-Enrich- Post vary day ' Sing- Seng in fLv
Calendar ] . . Development ' Language E-| ment 3. Cut & - to day English or
- _ - Development Yellow-Mono- Past7 . ) Spanish L
) : ’ ) ) S lingual . : |
/ ’ . i ? . i English : ¢ |
" h ) . S Teacher . ) - -
- ' e | '
- ﬁ" o r
. - o ¢ o s
.o . e, -Example 2 - ' ‘
- ’ &2 . . - -
- ‘. , . {
- <L ) Y ) ' : .
B * . . - . R / ; . -
‘.Period 1 ) Period 2 . Period.3 , Period 4 - Period 5 I Period 6 Beriod 7 .
) ) .. . . i : /o
Opening - Literature _| Sensory Motor | A, Reading | B. Reading R Materials Evaluation@
(Alternate Day’) o (with- Reading | B. Language | C. Language . 1. Art Clean-Up,
g | Music &g’ specialist) C. Math- . D. Math- " E 2. Science &
Attendance~ ' .|  Rhythms™° 4. 8 Spanish- L~ ematics ematics . 3. Cooking , Distribut%- .
Flag- %~ . Health =~ Domina . D. Math- A, .Math- C. 4, Crafts or Lunch TLe‘g%ts
Song . . - ©+ «°| 8English- ematics ematics, Blocks Sing Goddbye
: . (rotate) i Dominant Lab Lab E | . (Social Song .
) . . % | ESL -8 Span- | | oo Studies) ’
- ‘ : N * ish-Dominant |- . S
1BE o .. | ssL -8 Eng- . : 17
i v . . '6 . :‘V{Sh-bominant ' : S, .
(N ' . - “ . ": » e Nl ’ . N /
*Scheduling needf to be recongiled with the current Kindergarten Guide and Time Allgtmeny”
' — , ) ;:@ ¢ . . - - . .V .
R Q . -
‘ N -, . K4 = X - - . . ~ \




Second Grade.Team Teaching Schedule |

Second frade —,,ClasswA y

<
H

4

] 4 [N

. A} .
Period 1 Period 2 Period 3 Period 4 Period 5 . . Periy() Period 7
Opening Reading (Dom-{ ESL Social R Physical Mathematics : ['R Science* -
-pening ¥ & {
(Alternate Day) inant Lan- Studies E Education > E Langlhage
: guage) - 7% | Health
Attendance Area 1 Four S J . C 4 C Nutrition
Flag Area 2 rota- / E E Art
Calendar ~ Area 3 tions’ Music
Song Area 4 made S - S Sharing
? daily S g
/\' ’ - Second Grade - Class B £
- N i
Period 1 Period 2 Period 3 Period 4 Period § Period 6 Period 7
' - . « - . s
Opening . { . Reading Spelling . Mathematics L Physical Social R Science*
-(Alternate Day) / U Education | Studies E ‘Language
A ' ' <| Health
Attendance // includes N C Nutrition
Flag . . SSL C E Art
Calendar / Music
Song 1\ H S Sharing
o . . S
/ i
*Subjects may &tén be iniegrated to provide! additional time for art, music, literature, science, health
- L Y
b - » V y ! .
. = #
’ ) =~ g ¢ ) ’2‘{ 19
[ ‘ o = ‘, ’&‘;’%ﬁ —
./ 18 @ » ":"




,}f,:\ o _“ . g . LY —
b i’.{ﬁ:} } A. . ":1‘ \‘ t - . - \“\\ S
’ ;;: '53 B SN - Teaming Schedule for Reading* - ] d%‘ .
\. I:E . 1 - >‘
. & v A A vy i"
i ' Y. Tedcher-.A Teacher B Teacher C Teacher D
o, . - ' -t !
' - 13 Tl . = M - 1 * "
Period -1 ~ ' Spanish Reading, Spanish Reading, English Reading . English Reading
' ,‘ ) % v “>1 . : . s ‘ - -
Follow-yp Work, Follow-up Work Follow-up Work, Follow-up Work
. ESL, Centers - 'ESL, "Centers Centers, Centers -
' » , . . ’
. “" : Listening Post Listening Post
Y : T L 1
C ‘- - i . N »
. ; . ) t \ . - o b
N - . - ” -
Recess = - Recess " Recess \\\; . +Recess ' Recess
. . N ' Yoo d '
. . ) . . R j ] v
Period. 2 Spanish Reading, \ opanish‘Reading, English Reading, *English Reading,
Follow-up Work \Eollow-up\Work Follow-up Work,\ | _ Follow-up Work,
\.‘. ¢ N * 4 . :
5 , sESL, Centers Esd, Centers Centers, - Centers .
. AL Listening Post Listening Post
v _ :1_ ! ! . L. J *
e . < : e ’ £ . . ' { ¢
Four groups rotate to.each area within the tofal alloted Time period. s
; s -
9 - - - g - ) . .
' N . . " e ¢t 20 2 I_ .
. {
4 c s .
2 ( ) IJ L] . A ‘l ) -
3 A . L3
. . ¥ . -
\‘1 ‘» . “ . [ \ .
EMC t - ! i ' . ~ ] - & [N .

Aruitoxt provided by Eic:

.
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C. Management Techniques (Centers)

L4
. S ‘
-There are many ways for-a teacher to meet linguistic and aca-
) . demic needs in a bilingual classroom and maintain an effective
. classroom management system at the same time. Some suggestions *
for management of centers follow. '
N ‘
1. Centers (Learning, Reinforcement, Interest) A
. . )
T B . .
In this system students work independently on diagnosed needs
at different centers in the classroom while the teacher works
with small groups. Centers can be arranged by categories
such as subject matter, skills areas, “or any topic relevant

to the curriculum of a particular grade. level.

, a. Supplies for the different centers will vary, but may
include some of the following: Books, writing mate-
. ’ rials, tapes, record player, listening post, skill boxes,
anquelevant skill games. X .

b. Whenever possible, centers should be 'supervised by an
aide, volunteer or cross-age tutor. *'Then, if students
have questions, they can’ask for assistance. Also, a
\th) supervising person can give encouragement and praise to

class members, where appropriate. : .

- . c. Before the students begin center activities, the teacher
. introduces new activities. This can be done at the be-

- ginning of the week; if centers are changed weekly. The
teachexr models how to 8o different'tagk for the benefit
of students with different learning styles who may prefer
to work at the centers oz\their own orain small groups.

d. A clear undérstgnding of acceptable standards at the
centers will assure student cooperation, giving each
person an opportunity to participate dn activities.

‘

- 2. Use of Centers in the Regular Schedule

)

initiating instruction. - <
/ - B . :,

a. Centers are a good adjunct but they afe mot intended for

. . ¢
b.” Meaningful activities are changed frequently to meet the -
, : t educational neéds of students. It -is helpful to organ- -
"ize centers undér large headings, such as Reading, Lans
guage, Mathematics, Handwriting, Social Studies, Art. C S
Various specifig activities ¢an be included 'at each center.,
P c. The following is an example of a centér rotation wheel to -~

1 - show the center to which a student is.assigned on a spe-
) ¥<{ cific day: N

- *
[ A 1 53




.
"

Carlos

Susana

Roberto Maricela
Ana

-

Reading

- Jorge Lectyra Manue!
Martin b=y e Cynthla ’
Arturo =15 oy Michael
Blanca 4o B 02 {18 Veronica
. Marcos Z 8 Bl Javier
" Tomds gl & oo Debbie
' isa_ = Jack . g

Spelling Luis
—_ s

lvia
Deletreo

Laura
Bob: Claudia

Cheryl . Tony o
Janice

" The inside wheel moves counter-clockwise every day so that
each child goes to each center at least onceyduring the week. .

d. The success of the independent center is contingent upon .
L ' the  ability of the class to work independently. The center .
may not be appropriate for less mature students. This sys-
- ) “tem requires much advanced planning, but once it is organ-’
%7 ized, it actually saves time 'for the teagher. A sample
I3

centers classroom .has one teacher-directed group-and the
rest of.the class is working independently at centers; there s

* are 15 centers in all. Noise may be controlled by 1imiting
the number of students at each center, but do not expect ab- )
solute silence in a classroom where pupils are working inde- y
pendently on multiple activities. =~ . . v

-

The students are issued Center tickets ‘on. Monday. They may
be dittoed and look like the following:

\




ﬂp:

15 Ve

/ .
S — ‘ * .
. Monday Tuesday Wednesday * Thursday Friday.
(1unes) (martes) (miércoles) (jueves) (viernes) )
1 4 - 7 10 . ©13
2 L5 8 - 11 14
- kS !
3 6 o 9 12 15
t \ . -,
Read a Draw a - Paint a Do a OtHer ac- "
. book rela;ed ‘picture ' puzzle |, ademjcally,
: L€
. 1 picture ‘ related
(Lea un %Haéz un . (Pinte un (Juegue con | activities.
libro) dibujo)- retrato) un rompe- ;
cabezas)

The order of the centers should not be the same on all
tickets so that the students will be distributed evenly
around the rgom. Those who consistently finish early
andydo the work correctly can be trained to tutor those
who need more help. The student cuts off the day's
ticket, clips it to the finished work and turns it in at
the end of the time. The teacher can keep track of the
progress of each member of the class. The centers should
be divided into content areas: 5 math and 5 reading or
pre-reading. Keep in mind the total curriculum of the

.. grade level, and remember to investigate areas such as
“educational television. Many times guides and/or follow-
up material can be obtained free ‘of charge.

3. Centers for Field Sensitive and Field Independent Learners

In planning centers. for a bilingual classroom, the different
learnipg styles of non and limited English proficient members
of the class need to be approached in slightly -different man-
~  ners. (See definitions, pp. 23-26) .
a. F1e1d Jdndependent students thrive on centers because
they like to work independently, and enjoy a challenge.
They also like to work for individual rewards such as
those they would receive upon completion of center work.

b. - Field sensitive students like to work in groups, prefer
having tasks modeled for them, enjoy praise -and encourdge-
ment while they are working, and respond well to social
rewards. Field sensitive pupils like to work with fanil-.
iar patterns or situations. Field independent students
enlgy working with abstract points.

i

“
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4. Adjustments

In view of the above, adjustments may be necessary in the
centen system so that all studernite may work comfortably:

a. Students should have the option of working indepen
dently or in small groups of two or three.

b. . An ai@e, volunteer or cross-age tutor is able to pro-
vide praise and encouragement for those who can bene-
fit from it.

c.

4“ !
M

-
e

.
2

Effectivie centers inmclude activities that relate to
the students' personal lives.

"d.. Individual or group rewards may.be planned for comple-
tion of center activities.

conferences about center work.

.,

5. Record keepiﬂg for Centers
a.

-
e

Students“fieed to meet periodically with the teacher for

o

.

A3

4
When a student completes a center task and shows it to the
one flower.

aide, volunteer or cross=age tutor, the student:colors in
may be given. .

4
When all of the flowers are colored, a reward
[4

| Nombré '

B
=
2

\
N

+

il

i
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Aruitoxt provided by Eic:

v
9 . . i

I wdrked'on:

\ b. Older students can fill,in.a‘éard and turn it in at the end
§\ /pf the time perjiod, along with the work done for the day.
Coe An example follows: . ' '
. .
b % e , -
Name/Nombre : Date/Fecha ;
-~ . - 7 )
Today I worked in_the .\ n center, v
» 4 A -
(HoyMtrabaje' en el centro de . - ) e
- ]

(Trabajé en: b e . - .
. ) - , 7\\\\ . 0
y
~ - ¥ .
. Suggested use -' Levels -2-6 .
N t - 3 ‘ £

I3
[
'
.
~ -
4 ~
=7 Al
“ .
3 z f
.
s 02
»
L
.
- -
N -
Y, .
.
. >
-
» .
- '
~ < .
1 - -
[
)
-
= ’ .
. - . X
14
'
.
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c. As centers are plaﬁned for a week, the teacher can ditto_a
list of the activities. The?student checks each box as the
} . centers are compTéted The 2aide, volunteer or tutor initials
9 each completed item. s ’
- NAME: y NOMBRE:
DAT%(S): 4 N . FECHAS(S) :
. Centros de Trabajo
] ' 1. Math Practi } 1. Prdctica con las Matematicas
* . I L d
' 2. Individualized Math ‘2{‘ Matematicas Individualizadas
» 3. Math Puzzley 3. Rompecabezas de Matematicas
4. Author's Corner 4. Rincdn de Autores
> 5. Fun Phonics . 5. Fonetica Divertida
3 6. Spelling 6. Ortografia -
7. Communications . S 7. Comunicaciones . )
8 Research 8. Inv;;tigaciones .
’ ) ’ o
9. Word Building . 9. Estudio de Palabras
@ * . , .
‘ 10. Listening to a Story - v 10. Atencion a un Cuento ’
,_g 11, Music 11. La Misica /
/ 12. Enmrogﬁent ’ 12. El1 Ambienté -, '
13 * People, People & More People | 13. Gente, Gente y Mas Gente
’ < 14, Art | 14. El Arte . ,
. . . . ¢
15. ESL Puppets ¢ 15. Titeres de Inglés Como
P, - ¢ , . ":VSeguﬁda Lengua )
- . ° % . .
? ’\\./‘ )
- A Suggested use - Level. 4-6 i
. :. R /;\
. @ ‘
- N
¢

at centers.

o

supervision.
-basis.

d. A form of contract can bg used to mon1tor\‘\5pudent's work
RN Y

In this system, students work 1ndependent1y under\teacher
Cont r@

s are seﬁ*up on a Qa11y»or weekly
They- spec1fy tasks' that+a student will complete,
and are related to diagnosed needs.

.

o

a

.

-




s

“___‘}— . . - K

(2) Contracts need %o be brief and easy for.students to un-
derstand., Picfure symboils instead of words are advis-
able for use with younger children. In order to have the
system run smoothly, training is important. It may take
time for students to stand the use of contracts.
However, early inst eir use saves time in the
long run. As students are learni use contracts, it

. helps to start them out with somet 1ng imple, before-
proceeding to the more complex.

7

e. A "'special corher" may be designated as a place where students

can go when they have finished group and/or center work, . It can.

be made appealing by the addition of chairs, pillows, or 3 rug.

In this special corner the ch11d can read-ey do some other quiet

activity.
] ‘ ~
D. Management Techniques (Rotation- System)

A four-way rotation system is one effective means of management. The
following is an example of a reading rotation schedule for a first

(1) Lessons with the teacher. N

T {2) Relnforcement activities and follow-up seatwork.
ES) ﬁenters
(4) ESL/SSL -activities with the aide.

2. Daily Rotation Schedule

il

19

Time* Groug A Group B ) Group C Group D
Period 1 Lesson with | ESL/SSL with Centers Time Reinforcement
' Teacher Aide Seatwork
Period 2 ° Réinforcement Lesson with ESL/SSL with Centers Time
" Seatwork Teacher - Aide . v
Period 3 Centers Time- Reinforcement Lesson with + ESL/SSL with
' Seatwork Teacher ] Aide
Period 4 ESL/SSL with Centers Time Reinforcement Lesson with s
: : Aide . Seatwork Teacher
B » 2 . -

*Times may vary according to school schedules. For subjects such as a language

and mathematics, the same basic rotation pattern may be used. For subjects

-such as social studies, science, health, art, and music, the teacher is able

to work with larger groups via the preview-review altefnate.
ger group P:

N

- . g/
<
- 1

L3
-

4
N
¢

.

el
fin

grade classroom: - . .
1. Rotation System S : l/'
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III. MATERIALS AND D%FRICF RESOURCES’ FOR THE'BESL’ PROGRAM' ¢
A. Materials \\3}
;7 In the initial stages of a bilingual program, it is adwisable that
acquisition of Materials begin 1mmed1ate1y Pupils of limited’ Engl1sh

proficiency (LEP) need materials in' their primary language to help
them develop English via systematic, organized procedures. . .

”’—~ " 1. Basic Texts ) o '

Approved basic texts need to be ordered for students 1n-b111ngua}
\ classrooms . L
’ 2

a. Approved basic texts need to be ordered for students in

) bilingual classrooms. The current list of authorlzed texts
N (Bilingual/ESL Textbook Catalogugﬁ will provide de51gnated
titles for Spanish Reading and.f¢r English asra Second
o Language.

-

b. The Bilfpgual/ESL Textbook Evaluation Committee has _desig-

' nated appropriate materials for bdsic instruction. After
reviewing materials at the school site, supplementary ma-
terials may also be ordered frpm the district Bilingual/ESL -
Catalogue. .In thisway, a BESL program may be enhanced

. A . graduallX to fulfill requlrements in all areas.

|
!
|
!
E
'7“ Eigig . i t
1
L
|
[
t
F
|

4

e

— R ~

T2 Supplementary Texts
N ) ]
: g'Approved materials are listed in the BlllnguaI/ESL Textbook

. . Catalogue, which is distributed annually to all schools. E
5? . i . Selected samples of these-materials may be viewed-at the Car-
ver Bll1ngua1/ESL Resource Center, Carver School, Room 22.
Assistance in selécting materials and guidance for a well- R
balanced b111ngua1 program may be obtalned at the Resource 2
_Center by ca111ng 425-2271. .

B. Dlstrlct Resdurces‘ ﬁ? ’ 2%4(7(~ £

1

Realla ,and a varlety of 1nstruct10n4& materlals may be acqulred by
consulting the following: :

¥

Guide for English as a Second Language, K-12, Rev. Ed.
. The Catalog of Audio-Visual Materials .
The Materials Workshop at Twain School ,, = 3

o
H

o

The ESEA Title VII Office, 421-5769
The Blllngnab/ESL Resource Center, Carver School, 425-2271

The Bilingual Resource Reading Cénter, Carver‘§chool c
Elementary C&nsultant Centers . ¢ ’
.The District Franslatlon Manual, which ;jn;glné inst¥uctional

OOV HA W

materials in [English and Spariish .
9. The Telecommunlcatlons 0ff1ce (Rad1o/TV

C. The Office of Forehgn Languages ) -
. ’ .

ESL, Bilingual- Blcultural and Indian Education: - .-

N,C ) o ;= 77(:‘:-;7' r“‘7—: dme e e -k gﬁ

= LY -— . 0 — Tz .=
BN RTINS - 9 R T
_— . - . T e v,
. = . D i

H C . ¢

&80 Locu§€ Avenue; 4

The' follow1ng services are proV1ded by the Offlce of .Foreign Languages, .,
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- . N M . - !
R 1. Dlssemlnatlon of 1nformation on cUrrent requj emépts in bilingual
. o’ educatlon SR . -
. ¥ N i i . < N . g‘:
, .2, §§;I3tance to”schools in providing ‘sthff development at’ 1nd1v1dua1
. . hool sités when requested, . .
’ . 3. A551stance to sch0015 in developing the 1nstructlona1 program for
' . students of limlted Engllsh proficiency. .
. - 4, Malntenance of a BlllnguaI/ESL (BESL) Resource Center so that
. . . personnel may rev1ew district -approved materlals as well as mate-
k4 - 4 rlals being considered for approval.
) =, ) . . . i e . . . - ’
- \ 5. AA5515tance to schools in ordering and in.wtilizing materials.
6. Publication of §ABI%§Ewhich.contains staff development announce-
- . ments oflbilingual in-service opportunities. -
" D. School Slte Resources o - : T ’ L.
’ 1. The prlnc1pa1' responsibilities include: ' ) - )
L o E‘é. Reylew of current-<compliance items for district, state, and/or °* -
‘ t A ,fedqgal programs at.his/her school - site. ,
. ) o
=~ b A551gnment of responsibilities to varlous staff members to
O K * insure that the school maintains compliance within the frame-
CoRae . work of an effective instructional program. ’ ,
o E . C. Revmpw of app11cab1e prog;\w nev1ew 1nstruments in order to: : .
v : (1) {SIdentlfy state- sugg/step atreas of program quality.
IR . ;‘ t (2) Become familiar wﬁth rmlnology=and operat ional )
: & L5 . - deflnltlons . ; .
. 1 , . -
. . ; Lo . 4
. o § d. *Orderin of basic maferlals }mggzgiég textbook credits avail-
S abie to the school and- appropriate supplementary materials.
- l. - z ‘ ~
. et P el w rklng closely with the Offlee of Personnel SerV1ce§ to pro-
AT R S v}d staffihg. : \ 5 . : .
- ’ . f. E%plorétlon of alternatjve staffing patterns such as team
, ! o : teaehlng or department llzatlon. -,
. igf Meetlng with parents ﬁnd schoél advisory groups to review
) . goals and objectives pf bilingual programs apd elicit parent
: " ~ "involvemént. . b
§ - ' 4 ' ‘ - ’
. h. 'Provision-,of objectiv inform®i6n at staff and parent meefings -
, U - oir’ current educational\practices in¢bilingual education.
£ < . B - - ! .
£ e - . .
R i, Creation 'of a positive %chool climate‘conducive to the devel-~
e ~ opment, maintenance and\sharlng of skills for the benefit of
LT K A puplls 1n the bilingual program.
€ t -

j. Maoritoring 6f all of the bove;
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» A A

%. Other interested persons at the school site can:»
. > < S
. 'a. Set up an idea exchange bulletin board and/or display.
r »
> . b. Exhibit pupil work in classrooms, school hallways, cafeteria,
. - T or offlce providing opportunities 'for pupils of limited
. o English prof1c1ency and their English-speaking counterparts
: to exhibit linguistic and cultural aspects of their class-
‘. room assignments. . ,
- N Y -
c. Collect realia from various culturés represented in the R
schoo} populatign and display in the school library or
. . media center. T — - -
- d. Speak at staff and advisory commlttee—meetlngs_gn areas of
their particular expertise.
. T TT—— =
e. Conduct demonstration lessons so that other staff members
can observe bilingual methodology and techniques in action.
f. Encqurage .parent involvement via personal contatt, telephone
calls or written invitations to school activities.
, é. Organize "idea exchanges' so that teachers and aides can
Vo . cooperate in" the development of materials, -
f( N L]
h. Part1c1pate in ”Bnlng and Brag" se591ons,_wh1ch can be
© organized as.opportunities for teachers to share sutcessful
) ideas w1th_the1r colleagues. . >
E. ‘Classroom Resolrces '
—
Classroom instruction is enhanced by supplementary materials in both
Spanlsh and English. These may include: ’
| o . I ;
1. Encyclopedias ) ) . '
2. Dictionaries
‘ . 3. Fiction Books
. .
: -4, Newspeperg . .
. S5, Magazines.
: 6. Poetry Anghologies . .
7. Games and Puzzles = -
8. Manipulatives s
9. . Filmstrips ’
10" Academic Books B
! hd P 3
‘s
- . - .
i - . o . ) 7 - . . 8
' . N . :/ L
- e
_--w—)"_'“f‘_-__—?_—‘_
-~ < T -
b -
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Overview:" Individual Learning Styles

1.

Field Sensitiveiand Field Independent Students

]

Successful instruction i

IV.- COGNITIVE LEARNING STYLES

-~ v

a bilingual classroom requires careful

consideration of the individual learning styles of students.

Some students, such as visual learners or audio-lingual learners,
may require special approaches.

4

Regardlng these situations and others, such as students with

impaired speech vision or hearing, 'the gﬁaCher may need to con-

sult with” the principal concerning person el who are trained to™
prov1de specialized guldancg\or services. . *

1.

-

*
AN

Other learning styles that successful teathers in a bilingual
classroom will learn to recognlze are field sensitive and f1e1d
independent.

. .
Knowledge of these styles is used by the teacher in creating an
Following are lists of char-
acteristics of these two types of ‘learners:

effective' learning environment.

Field Sensitive Students:

a. <g§e sensitive to the
s

?

cial atmosphere; they
are not ready to begin
a lesson until they feel
comfortable socially.

like to work for social
Tewards, such as praise
from the teacher, posi-
tive notes to their par-
ents, and the approval

of friends. They partic-
ularly seek approval of
others, as opposed to
self-approval.

.

work best inccoopfiative
situations, working in a
group toward a commori
gbal, such as'a class-
Toom party.

like to have a-personal-
ized relationship with
the teacher (i.e., they
have dinterest in the
teacher's. likes and dis-
likes, personal _life).
Theéy often identify with
the teacher. ‘\g

¢
H
. ]

Field independent Students:

a.

do not pay as much atten-

.tion to6 the social atmos-

phere as do field sensi-
tive students. They can
begin a lesson quickly:

1
like to work for individ-

ual rewards, such as stars,

medals, ribbons, and
points. They-also re-
spond to losing points,
as an incentive to work
harder .the next time.

3 —

*

are often competitive;
they learn well through -
games where someone is
the winher and someone is
the loser. )

usually prefer to have a
more formal relationship
with the teacher.

A

L

N
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The following are steps that can be used for teéchlng a field

¢ 1Y

1

§ 3
24 ‘ ' e e
. e. like to have thei * e..like to g%f%Q\pgs their
' teachers model. - own way; they“do not like
them; they 1iké to to work from precise in-
be shown exacély how struetions or models.
to do sopgﬁblng They use the teacher as a
consultant rather than as
/ a guide.
: . / ..
= f. 1like to Know how a les- f. seem to be comBTetely ab-
\\\\jhdr' son or Sbtivity fits sorbed in what they are
) . . into a bigger picture doing. They often seem to
) i in otherﬁﬂords they be working to meet stand-
. like® to Kpow how the ards ,they ‘have set for
- lesson regates to othler themselves, rewarding them—\ .
things they have leann- selves with expressions of
ed, and how it will He self-approval when these
useful to them in othler standards are met.
ways. \ « ¢
g. - enjoy storles\about are generally task-orz-
familiar 51tuat10ns ertted. .
such as stories fyf“"
‘school and home \1i
: and people ori ch racters ! )
with 'whom they c4 1dent1- -
. .y, '
. "h, prefer human to abs ract - enjoy learning about ab-
curriculum. For exéWple, stract p01nt; Most cur-
a’ subJect such as math . “Tent math curriculum is
. can be taught to a field .~ especially suited to field
. sensjtive group by way I independent learning. In
b ' of stories with imagina math, field independent .
tive characters. learners take much inter- .
N~ Lo est in graphs and in ab-

stract. .properties of num-
berﬁ’and shapes

‘
i

) 'sens1ttve lesson.: N
[ 4
a. Begin the lesson with some soc1a1 interaction w1ﬁh the stu-
' ‘ dent.,

R b’. Give the class a basic overview of: { ; L

5 1] AN
(1) .The’ lesﬁmn‘s\objectlves
(2) i1%s and abilities that they will .acquire #Fom the"

esson
) (3) “How they can use their newly-acquired, knowledge

@

i

e

Keep focusing the students' attention on the main objectives
of the lesson,

? Iy

) Include story-like content and human interest points in the
// lesson. The ‘following is an example of a field sensitive
. _* ’ - ) ’

O o - 33




“math story.

Try to utilize as many of the f1ve senses as possible in the

s. Square is making a patchwork quilt. She likes her
pieces of material to have four good corners. She
doesn't like triangles, because they always seem to be

missing a corner, and she doesn't like pointy corners,

And as for rectangles, they look ‘too much like
Mrs.

€ither.

bricks to hér, and not’ like patches “for her quilt,
Triangle, on the other hand, loves the pointy corners
that triangles have, and all the different ways she can
fit them together. Mrs.

overs, and she didn't know what to do with them until
she got the idea of cutting the squares in half and
making two triangles out of eaqh one.*

lesson.

14

>
Square once gave her some left-

Give detailed inétructions, and model for the class any task
that you wish for them to complete.

(3

Give praise and encouragement to the group, while also express-

ing confidence in each individual student's abilities.

Encourage good rapport among the members of the group

&
Allox_students in the group to work together

Use group sanctions in order to make the group as a whole

responsible for good behavior.

The following are steps that can be used for teaching a field
= V .

independent lesson:

Begin the lesson immediately, in a business-like manner.

a.
b. Have the task'Qell organized.
=c. Paylclose Fttention to detail in the lesson [
d. Pay clos; attention to helping students correct ‘any errors -
they may make. \
e, PrdVide for students to work 1ndependent1y, try to keep groups
B el

to 2 minimum.

3

A

f'
- points, stars and other types of prizes.

i i

learning activities.

Allow for competition among students, set up comﬁet1t1on for
%t'

£
Utilize centers, contracts ‘and other forms of individualized

Teach some concepts by way of games, short cuts, tricks and

h .
other methods rather than through human interest stories.
Ay
' \

=

34 -

University, Fullerton, 1978.
‘ i

4

*Taken from handout in workshop given by Jeanie Harnage, Ca11forn1a State
TN
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i, Remind individual students to follow standards,’if nécessery.

’ N .
5. The following factors need to be considered in the development

of cognitive flexibility (the ability to function Within the two

qogn1t1ve 1earn1ng styles):

a. It is necessary to include

4

ment of two cognitive sty1e§) in the bilingual classroom, SO

*  that.children may adapt. to a' variety of different learnlng,
styles. g . 4
. A
It is important to provide for gradual introduction of a new
cognitive style.
c. There is a need to be systematic in the development of cogni-
tive flexibility, so that conflict between home and .school

values may be avoided.

d. It is 1mportant thi; field sensitive children begin by par-
ticipating mostly in field sensitive lessons, using field
sensitive materials.

. As a gradual introduction to the coqgept of competition, the
teacher can have groups of students ampete, and members of
the group can work together to win a prlze

f. As an ultimate result, bicogpitive development and cognitive

flexibility will help studeﬁts to succeed tn their own spe-
cial environments, and in other school and community exper-
iences. '

Other Ways of Looking at Cognitive Styles . ‘

. Y, ) .
1. In addition to the learning styles discussed above, it is help-/
ful to consider other areas which affect cognltlue styles of
students. . ‘ I

”,

a. Cettain learners may prefer e1ther a visual or an audltory

. instruct ional mode.

b. . Individual students’ may respond best to dlfferent types
structure: high, moderate, or low.

,,{J

c¢. The physical context of learning affects students; some like -
silence, others prefer background noise. :

d. Time may be a factor with individual students who may be
more attentive either early in the day or late in the/day

2. The key to successful 1ncorporat10n of ‘a student's 1earn1pg sty}e
into any classroom situation is an understanding teacher.

l
!

icognitive development (the develop- ,

PN
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V. 'BILINGUAL’;LESSON DELIVERY APPROACHES

Overview . . . : :

. " < - . . ; ’

In a bilingual classroom, there are several standardized approaches
to utilizing two languages. Selectign of thege approaches should be
based cn pupil néeds and subject matter being tauglt. The key to
successful use of any approach is to be consistent, so that pupils
will feel comfortable with the routine of the.presentation. The
approaches to be‘discussed herein include alternate languages, con-

‘current languages, language dominant grouping, preview-review and
(& [

eclectic. , - ~N

Types of Bilingual Services

1. If there are fewer than ten LEP students in one primary ianguage
(L1) other than English per grade level, the type of program
provided will be the B¥LP (Bilingual Individual Learning Plan).

- BILP Services -

. .
- L1 used in an ) Englieras a
educationally Second Language

supportive development
manner. ;provided‘daily.

- 2. If there are ten or more LEP students of one primary language

,other than English per grade’'level, a bilingual classroom may
be provided at the elementary level,
a. One type of classroom offering provides for transitional

- bilingual education. ‘Students receive concept dev€lopment
. in their primary language and ESL until they meet criteria
’ to make the transition into an all-English curriculdm.

,Tﬁggsitional Bilingual Program

NN .
Y
S \ -
Li . . :
- - English-
) English -0 B S

- ==
7 .
- - - - *
£
R Y
- -
.
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Another type of classroom offering used in some areas of the, “
United States provides a maintenance program of bilingual
_ education. It begins with the same offerings as in a transi-
. tional program; but after students have met criteria for
instruction in English, this program maintains 1nstruct10n
‘through the students' primary language as well.

! o/

Maintenance Bilingual Program i \

-

L1 : ///

: L1 » ,
) \
i - # \
& ‘ \.
English English s //

In a qua11ty~b111ngua1 program, whether tran51t10na1 or
ma1ntenance, languages are respected. In a transitional
. program, students who have met criteria for all-English
instruction will find the other language of the bilingual
lassroom used in varnjous situations throughout the school
gy, as shown in the -diagram below.

Transitional Program With Partial L; Services
\ - -

L1
English

English

L1 S

thernate Language Approach

Lessons are delivered one day (or at one time) in one language, and
then another day (or at another time) in the other language. Studerts
are grouped heterogenequsly, and one language is used exclusively for
each presentation with equal time devoted to each language on-an al-
ternating basis. Content areas which may_ be taught by this ‘method
include all subjects except readihg and language arts.

.
[ -

1. Advantages of the alternate approach
a, Because similar lessons are delivered in two languages, pupils
reinforce concepts of both first and second languages. i .

»

e . .
To provide continuity, a consecutive lesson may be delivered in

b.
the alternate language, thus economizing 1nstructlon time while
maintaining equal language empha51s. ' 7 -
2 Vi . 7 .
v /f .
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§ . ) c. As consecutive. lessons are delivered in the alternate léngaage,
. . comprehension may be at a different cognitive level for those .
pupils participating in 'a lesson in their second language. - v '
~»
} . oy s s
- d. The *teacher should hayve equal facility in both languages and
; an awareness of the .need for structured, organized use of both
languages on an alternate basis, .
D. Concurrent Approach ‘
During lessons, two-languages are used 1nterchangeably with spec1a1‘
- = care to avoid direct ﬁranslatlon r the mixing of two languages with-
in.one sentence. This method is ﬁsually, but not exclusively, for a
linguistically mixed group of students. Research indicates that. the 7
concurrent approach should be used with considerable caution.
— Y A
' 1. One person may deliver the lessons using both languages, or two
1\\;ndividuals'may present the lesson, each modeling a different
- anguage.
- a. For young students, information is presented in small segments
of complete ideas. ’
b. For older students, ideas may be presented in larger segments
. of complete ideas.
2. Content areas taught using the concurrent method may include all
¢ subjeets with the exception of reading and language development.
- ¢
. ) 3, Advantages of the concurrent approach: J - ; ‘
. . .
a. Students may be more attentive by béing able to participate
_ - . . more fregquently due to the assured use of their dom1nant ’
- language.
. . ey .
b. Students receive equal time for acquf%;l1on and reinforcement
of skills in the <ognitive and affective domains,
) . c. Lessons may, be taught to a large or small linguistically mixed
group.
3
4. Special considerations:
v : ) *
a, Students may give more attention to information in their *
- dominant Tanguage, rather than equal attention to both
. , languages,
b. The teacher will need to organize instruction for equal
~ utilization of two languages throughout the lesson.
® - L' ‘
c. Care must be taken to assure that lessGhs are not chopped into ‘f?
- . o segments so small that it is difficult for students to under-
stand concepts. . g
) ) d. Teachers need to avoid mixing of languages in the maddle of a
) - sentence oT uhought. R
Q ;5 W " . ’ :353'
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E. Language Dominant Grouping Approach
v This method is used.for communicating most clearly in the pupil's native -
7 language. It facilifates delivery of critical or basic, fundamental
concepts. During lessons, students are grouped by dominant language .
and needs. Only the dominant language is used for instruCtion. English -
" dominant students participate in a lesson in English, .and Spanish ;
dominant students participate in Spanish.
1. Content areas taught by language dominant grouping include:
a. Reading
. . b. Oral and Written Language
/> -c. English as a Second Language (taught in English) '
d. Spanish as a Second Language (taught in Spanish)
e. Mathematics
f. ' Other subjects, where appropr1ate
2.. Advantages of language dominant grouping:
<
a. Students receive 1nstrugt1on in the language they understand
better. .
4 L d
- ., b. . More positive cognitive and affective learning is encouraged
in certain subjects.
19
.¢. Teachers can plan efficiently in one language, without having b
to translate materials or lessons from one language to another.
§
3. Special considerations: / .
a. Schedules must be arranged to assure group interaction, rather
than to utilize language dominant grouping throughout the day.
N b.~- Teachers need to-plan time schedules.so that e%uaents meet with .
) both the teacher and the aide, volunteer, or cross-age tutor, ,
* although one or the other may have different degrees of bilin-
guality. ~ . . .
‘ - ' / g
- - F. Preview-Review Approach )
’ /
This method is used for first or secorid language acquisition for con-.
.. cept learning.
- 1. Students may be grouped by dom1nant languages at the beginning of
a lesson.’ . ]
. a. The preview of the lesson is' delivered in one language by an
: instructor who"is a model in that language‘__$£udents may be
‘ divided into language-dominant groups for this part of the
. lesson. ™ ' —
b. Tﬁe body of the Ie;:Bntis presented to the mixed group by the A
instructox is a language model in the opposite language.
o ij ’ ’ - 4 —_———
¢ c. The revieﬂ<2§/tL€’T€§30n is delivered by both language model ) .
o . instructors onéuzzeniIY, or delivered separately in language .
o . o
£ ‘ 3




Iy dominant groups.

2. ‘Either language may'be used as the preview and review language.-
/ /// However, the other language should be used the following day as
the preview and review language to maintain all groups' content
sk1lls. 1 . » !
Yy 3. Content areas which lend themselves to preview and review teaching
‘methods 1nc1ude the social sciences, f1ne arts, phy51ca1 education
and science.

vantages of the preview-review approach: .
«

. Students receive intensive skill developmeﬁt from appropriate .
language model instructors.

b. Pupils can focus on one language at a time, and do not need to
switch Tanguage codes for concept intake.

c. Consecutive mode11ng of use of the opposite language allows
students to feel comfortable about the pattern of language

usage. ,
1
5. Special considerations: \ . - ’
e ’ .a. If consecutive use is not made of both languages, comprehension
<. . of cognitive skills and atﬁstudes in the affective domain may .
M be hampered. T T

b, Students who alwaysféggeive only a preview and review in their |
dominant language from a bilingual &fde will need to receive
supervision' and instruction from the, teacher at a different

(nQPint in the schedule,
g )

The preview-review approach ideally utilizes two persons for
implementation. Each person serves as a model in one of the
languages of the bilingual classroom. A qualified bilingual
teacher may bega language model for both Spanish and English.
6. "Implementation Procedyres for Bilingual Lesson Delivery Approaches

L

1. Dual Language. Procedure

'
—

a. This method is used for instruction in the student's dominant

language by an instructor who is a model in that language
“ e v . :

b. Primary ianguage models do not instruct in the second language.

4

c. Pupils are grouped by language dominance. ~ *——_-_——_“*“"“**“———“ahh‘

d. Instruction is given if*the dominant language for basic concept
format1on skills. A second language model will conduct all
— " second ldnguage lessons.

,.e. Primary language content areas.are taught in that language to

el
.......
*********
..............
Terer¥recesene.e- P ke
..................................................
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cond language content areas are 'taught in the second lgﬁguage
to speakers of that"language by a secomm

'uP o

(1) Students r!Eelve basic conceptklnstructlo 5'“in§tructors ~
= qualified in the model. language. 4 . ¥§§&Qh ‘ i

v

(2) Bilingual pupils may alternate between language and skills S

) groups. ' A 77 L ‘\\ﬁﬁ“%§§m

«

‘Spe_cial considerations: i i by
(1) A’ plan must be'made so ‘that first and second lanpuage (i&
learners are not separated for toe much of their academlc
learning time. & .
" . ~ i
(2) A monolingual teacher must avoid relylng heavily on the ’
’ competencies of a bilingual aide. ' .
Eclectic Pzocedure * |’ . ) -

Lessons are de11vered u51ng any combination of the aforement1oned
approaches.

Aﬁy verbal and/or non- -verbal communlcatlon deemed appropr1ate

N

in’ either language is utilized. ) 2 .
This approach is used only in extraordinary cl oom situa- . »
tions in which a structbreed,language de11very not meet the L

immediate needs of the studepts, as in an emergency. . Otherwise,
a specific lesson delivery approach is designated in the cur-
riculum. J¥ach individual subject is consistently taught using

‘the particular approach’which the teacher has selected. -




- : \ ( © VI.  ORAL LANGUAGE - '
: * A. Spanish w ' I
. - . L} * '
- . . 1. Ptrimary Oral Language Development.
¥ ) . Y

. a. The development of oral language skills in a child's prlmary
.+ or dominant language is essential to the development of . -
. future skiils. For a Spanish- speaking student, the Spanish
f ‘ language is -the concrete reality, and the Engllsh language
. is the_gbstract concept. . Beginning with a firm Spanish oral
langque ogram allows the student to move from the concrete ,
- intg the stract. It is considered best to begin develop-
i the language the student knows and understands, rather
language which is totally or relatively unﬁamlllar

~§%N§%§q& Another reason for hav1ng a firm oral language development
. ’ “progﬁgm in Spanish is that a student may ébeak,that language
gaa’ . but lack sufficient fluency for adequate communication. ]
, . @hildren 'are commonly deficient in their native language. ‘
. -This applies as much to English speaking children as to .
~N Spanlih speaking children.- For this reason, students ‘Should
have the opportunity to develop and sharpen oral language
skills in _their primary language ~
c. ,Although oral language, as a foundatlon, is usually among E
the first of the seque 1 steps, ¥t must hot be discon-
e i tinued after other proc sses, such as readlng and writing,
i hgve beﬂéﬁ\ Oralvlang age development is just like a €
" house t must _be cared for throughout the years; it is an
- on- going process. Oral language skills must be constantly
~.._ expanded and improved.

2. Oral Lan age SkiIi Areas*

-

a. Four’main skill areas ar€ considered cruc1a1 to oral lan-
guage development: :

--{{§(‘Listening ‘ (3) Vocabulary ‘

Oral Expression {4) Grammar and Usage - K

P 3

. b. In the Tists below the four areas are divided into essential
~ ' skills, whic , in someycircumstances, be interrelated.
Ry —i a‘ . . -
“xzfé "(1). Listening Skills - 1/‘\\\
T (a) Auditory discriminativ - L‘
' _\“\\ . (b) Classification and sequenci of ideas .

Following d1rect10ns - .. '

. : ~l :
- f!‘ddjf Reca . : : . ;
- .

- - N ‘\

-

R
. . -

4 . .
. 4%}3 more detailed ligting of skills, refer to the Long Beach Unified
- -ScHool District Index/gf Skills: Oral and Written Langufge, (K-§). -

& M .
*» - * -
+ . - .. N ~ . i
B . -
.

' 8 <4£3 B




©(2) Vébqbulary Development [ S C.
~ . .

(a) Awareness of dialects and their validity )

(b) Formatlon of new words -by extendlng the meaning of
ex1st1ng words-

(¢) Labeling common objects

(d) Word identification skills

' , . (e)(<yggd meaning . ) )

. . . o ’J

- (3) Oral Expression Skills . . -
(a) Ab?lity to ask -and answer questions .

(b), Articulation -
(c) Etiquette for speaklng - s
(d) Eye contact :

(e) Presentatlon of 1deas in a clear, 10g1ca1 order

(4) - Grammar and Usage

¥

(a)"Ab111ty‘fb~d%:{\ guish different morphological

forms (singu plural, possessive) 6//\
(b) Appropriate use\of pronouns’and other parts of
. speech )
(c) Subject-verb a eement .
(d) Proper selection and formation of tense

(e) Syntax (word order)

W

3. Activities for the Development of Skills -

T, . ;%e following activities and games may be used for instruction
in and reinforcement of Spanish oral language skills. Since
«ﬁ__~,> these suggestions may prove useful in more than one'oral lan-
L. guage skill area, a chart is provided at the end of this sec-
tion to shdw an overview of the different ways in which, some
of the activities may be used .

r's

a, Ad1V1nanzas (Riddles) . ,
‘ . Riddles aid vocabulary enrichment and help to improve listen-
. ' ing and speaking skills. Students can be eneouraged to learn
riddles and to ask their friends or parents to guess the ~
-answers. Riddles are available in vafious publications. The
; . following riddle is a popula; éxample;

s

r

v . Vuela ‘sin alasx . It flies without wings
: e silba sin boca, ) It Whistles without a mouth .
%, .Yy no se ve ¥ou cannot see it
. ni e toca - ~Nor -can you touch it
. , . éQue es? . ~ What is it? S .
'(E1 v1en¢o) > (The wind)

- R ‘

b. Charla (Talk-about) i .

i
4
s

This is a teacher-constructed visual aid which stimulates - . .
- " Students to talk about a wide variety of subject mattér, in-
. cluding concrete objects, creative ideas, or open- end3&~\Nh* :

- - B - -

ERIC o 13
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‘ " situations. Below is+a drawing of how the vis
' et look “and a description of how to make it:

- L. ’ t : colored tagboard, and is
— Lo , . zcoded, On one side the ci
. . - = - — -are yellow, or any other sin
color, and everything on this
side-is written in English. On
“the reverse side,” the circles
are a different color, green,
for example. and on this side
.everything is written in Span-
~-ish, The circles are all con-
“nected to the top of the mobile
-by strings. On each gircle, a
topic is written. A student

~ comes up, chooses a circle, and
talks about that topic in front ‘
of the group in his/her domin-
ant language.

i’
Tea

/// ‘ ' L Possibie topics for this activity include: ) . .
“(1) Si pudiera, tener ‘tres de§eos (If I could have three

y . wishes) ’ ‘
o QTZQe Si. tuv1egéag%§£é;;gn_de dolares (If I had a mllllon ,

o ) v “dollars)
e, (3) Mis comld%§ faverxtas (My favorite foods)
. (4) Mj pefsona favon;;a (My favorite person) .
(5) Mi gpimal- favqubo (My favorite animal)

‘,‘ ws'?" F o B .
. . c. Choral Rgﬁalng R . » . ‘.
oo & . - i
. Choral reafl 1ng :is[ an“oral language acyivity in which a group . )
’ . of students re¢itks a ppem or a s story which. has been

lea¥ned fYom a Writtepfchart or book. Students memorize and
. ' ,” rehearse a seleqtl , and then present it ‘to an audierce. r
e-te Rgr nay select a -poem or short story, or the students -
may chqgdge.one of their favorites. In many cases, the stu- - ~
. * dents can ake up an or1g1na1 poem or story. Choral reading

. . ~ provides Oppo*tunlty for building confidence 'in speaking
) s ability. -#lt is also a.f1eld sehsitive activity, since the . ) .
’ * ' studentsfyork together as a group, developing a stronger T -

‘ sense .Tesponsibility toward other. class members. ‘This is '
partlcularly evident 1n choral reading. As each student

! o . partfc1pates, the enflire .group can share a sense of pride in -
. accompﬁlshment Studgnts do riot feel the rimpact. of fallure ,’ N
" in thls activity because mistakes do not stand out'as they \\

do when they speak alone. This activity provides an oppor-
tunity te practice speech patterns, .and to avoid such habits

AT ' - as a tendency to speak too rapidly or to slur words.- ’ o =
. B 4 . . }a . \ . . \‘ .o%
) . L da. Feellng gs - . . .
. o ¢ i
-~ - ” .y varlety of obaects ‘can be made available 9o students and

¢ R 3 44 . s s .
. &
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placed in bags These items can be chosen to promote dis- *

¥ cussion. If students need to work on a particular skill such

as the recognition of round objects, the teacher can select |
appropriate materials. Another.example would be an oppor-

tunity for choosing rough or smooth objects durlng a lesson

on classification. : 3

LY

Flannel Board Stories

"

Flannel board stories are an extellent way of introducing
literature and elicitingsparticipation from the group and/6r
individuals. For best results, the'first presentation should
be made by the teacher, and repeatéd by having the entire
group tell the story. Later, 1nd1viduais may play ”teacher”

and tell the story to the class. ~”",,h,ém

\ i< X e

GossiE’Games

There are many variations and uses for this act1v1ty, all of

"which can be. adapted to f1t the Spanish oral language develop-

ment program.

] .
'¥ : ' 1 )

(1) Voy al Supermercado (I m Going to the Supermarket)

For this game’, the students sit in a circle. One stu-
. dent starts the gamg by sa¥ing aloud, "Voy al super-
mercado y voy a comprar . (I'm going to the
supermarket,” and I'm going to buy .") The
student tells one itemthat will be bought at the store.
The next student repeats what the first one said by
using-the entire phrase, and adds another item. The
prbcess goes on around the circle, with every partici-
pant“trying to recall, repeat, and add something new.
“This develops recall, oral expression, and vocabulary. -

-

Chisme (Gossip)

e children sit im a circle, and the first student .

wispers a sentence to the student on his/her right.
THjt student- whispers the same sentence to the next
on¢ and ghe message is whispered from student to stu-

dent uhtil it comes back to the orjginator, who veri-

fies whether the sentence is st111 the same or if it

has been changed along the way * This activity develops
< skills in renall

(3) Que Dijo? (What\Dld He Say?) ..

This is another gosSmp type game for developlng llsten-
ing and recall skills ~. The students sit in a circle;
and Member A uhlspers sgmethlng to Member B. Member C
asks Member B, ";Qué dijo™! (What did he say?) Member
B then has to relay to Membéx C the message told by

Member A. This can be EOntlnued around the circle,
using the same message OT dlfferept messages. - S
1 *
/ |
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-~ b v g Loteria {Bingo) s’
. The popular game of ‘Bingo cap be adapted to many different-
subject areds to provide practice in listening and recall
. . skills. The teacher can make sets of Loterfia cards for
virtually any.category, incluéing:
sonidos (sounds) .colores (colors)
- = letras (letters) legumbres (vegetables)
: ‘ - nimeros (numbers) « frutas (fruits) oo
' formas (shapes) .muebles (furniture)
,animales (animals) edificios (buildings)

h. Musical Instruments . . 4

Activities which require auditpry discriminatiog may be
planned, using musical instruments. The teacher or a member
. - ~ of the class plays a note on an instrument while another.
) .- student -listens but is not allowed to look at what is being
SN played.  This student will try to identify the instrument,
, —_— ‘* thereby incgeasing auditory perception.
i. Open-Ended Stories e -

-

The "teachey\begins any type of story, such as 'Nuestra
- Excursidn 41 Parque Zooldgico'" ("Our Trip to the Zoo"), .and
s the students complete it., In this way it is possible to-
. discuss things that are relevant to the class. Topics may °*

sometimes be chosen by the students themselves.
’ i

# j. Parejas Minimas-(Minimal Pairs) : .

- : . (1Y Since it is necessary for a student to develop auditory
-~ discrimination skills before learning to read, the
teacher needs to provide for practice in areas that may

e i~ be difficult for the student. Parejas minimas (minimal

. pairs) is one such area. A minimal pair is a pair of

words that sound the same except for one consonant or

vowel sound such as pesa/mesa or misa/mesa. Since the

two words- are similar, they may be confused.
~ .

(2) A game to help students separate minimg] pairs starts
with the teacher saying a pair of words to’a group of
- childrﬁp. If the words are the same, the children clap #
their Nands. If they are 'minimal pair words (have one
sound in the same position that is 'different) the child-
ren touch their heads. Here are some examples of .ini-
/%al pairs in Spanish:- '

. ' -

casa - masa techo - hecho ;

* T tapa - mapa pipa - papa
. o gato - pato ’ hija - hoja
’ 1 misa - mega risa - rosa

: - L.
46




38

A S
£
.
.
3
,
N
\\
r
v
‘ \
A
Q
e

{'n. Radio Programs , ]

’ .

(1) Plays:.are an extension of role playing. For this activ-
ity, the teacher may.read the students a popular stéry "
in Spanish, or the students may hear. the story at a v
listening post. Then various members of the class are -
chosen to pose as the different characters to act out
the play. They can even make costumes and props. To

*  assist young students, the teacher coaches them with
their lines by saying the lines quietly and having the
students repeat them aloud. Oldex students memorize the
lines or write them on cue cards and carry them during

. thg play.

[

.

(2) Another way to do a play is to K;;e students make up
dialogues using their own words. They can make ‘up orig-
inal plays on a favorite subject, be this a television
‘program, an everyjday situation, or a holiday. 1In a
bilingual classrbom, they could develop plays about
famous people .from the cultural backgrounds represented
-in the classzoom. '
| (3) When a teacher selects a play to do with the class, it
is advisable to choose one that will be of interest to
the group and will have enough characters so that every-
-one will have a part. Some popular stories that can be
- done in play, form include; '
(a) Lo§ Tres Cerditos (The Three Little Pigs)
- . (b) LajCaperucita Roja (Little Red Riding Hood)
(c) L# Ceniciqq}a (Cinderella)

8

y

Ap

with others” the teacher may volunteer to have the group—. _ ____ —

presentsfﬁe play\g@t an aSSembly,‘advisérx council meet-
' ing,~6r other school function. If the audiencé is bi-

f AN )
(4) If student’ ,(z%ejp a play that they would like to share

‘jf}iﬁéual, oare should be taken to include bilingual nar--

_“ration or an introduction to the play presented bilin-

<l gually. R

%

1. Poetry and Rhyming Activities

Sy

Listening to and memorizing poems and ‘nursery rhymes helps
students to increase their vocabulafy\and provides them with
a sense of rhythm for their language.  This actiyity also
helps pupils build selfyconfidence- when they master thymes,

short poems, or jingles. N
- L ~ N

m.x Puppetry - ‘ o - ____.z’/,wﬁz‘

Students construct their own puppets to act out well-known
Stories or stories they have written themselves.

Y

L}

E This type of léarning experience is an opportunity for the f

-

47

A

AR]

i@; .



. Student to construct imaginative setting for stories heard

. . on the radio. The series ¢on the Monster Books, El Monstruo,
' is very popular with students. Time schedules for radio pro-
. - : grams are available at school sites or from the Telecommuni-
. cations Office.

0. ,Retelling a Story . o L

The teacher tells or reads a story to a small or a large group.
Then the students in the group may retell the story in their
. . own words. This is a good exercise for developing listening
) skills such as recall, analytical skills such -as sequéncing :
. of ideas, and oral expression skills such as presentation of
. ideas in a clear, logical order. 'This activity also provides

~ ) . .
for vocabulary, expansion and development of comprehension.
{ " p. Role Playing -
Role playiné‘allows students to express themselves in their
own language or dialect, and’allows them to share their ,
- thoughts, feelings, ard attitudes. '-It provides them with an“
opportunity to expand vocabulary. It encourages shy students
,to participate; they feel as if it is not they themselves
!speaking; but rather the characters they are_po#traying.
>Further explanation of their own feelings may also provide, )
® the supplementary benefits of a psychodrama. There are many  ~
tywges of role.playing, such as: .
(1) Playing’Housé. '
Students take on roles of family members (maybe even
- pets), and act dbut situations from everyday life. .
¥ ) . (2) Members of the.Community, ’ /
e * - * .
. 3 .
Children may act out different occupations, even combin-
ing this with playing house. For example, the mother
. can take the baby t§ see the doctor. This provides an
opportunity for language development, and can also be
interrelated with social studies activities/in the pri-
mary grades. ' / ’
/ . ’
/ (3) Famous People : - )

, Students enjoy acting out roles of people famous in his-
L0 3 ' tory or people they consider famous. In.a bilingual )
. classroom, they may wish to imitate famous people from

the cultural backgrounds of the class in order to learn
more about their cultﬁ@al heritage. Famous people from

p ' evéryd%y life may be iﬁfluded,‘also. For éxample,

‘ " Chapulin Colorado, the colorful television comic, is

. ' well-known by, many Spanish-speaking students.

(4) Playing Sch0011 \ ) ,ff

» =

Students play the role of the teacher or of'other’class-
nmn&ers. pay .

J . . . - .
. P— ..
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"u. Sllde Presentations

,_/'

“(5) Telephoﬁe Conversations

This is an activity where students feel free to say what-
ever they please because they often represeng ﬁictional

characters, not %hemselves The teacher may- e;ther pro- -
vide a topic to discuss on the telephone, or m?y let the -

students choose their own topics.

- : t - - - ‘

q. Sharing® : - o .
& . . . - ¢ B =
This™activity gives étuéents the opportunity to talﬁ about
themselves or their families, new items, or other events of
personal interest. Sharing\¥s done formally as a cﬂass pre-
sentat1on or informally, whfre the class sits-in a dlrcle and
the children take turns taJking. L A

|

. 1

T. Sllent Movies . !

Moyies w1thout narration lend themselves well to ClaSS dis-
Ussion and evaluat1on. Each student is encéuraged to express
opinions.. This activity encourages students to work together
and; to reipect other people's- ideas and opinions.

s. Simdé Dicé (Simon Says) S £
f ;-

’ThlS game incorporates listening skills, such as follow1ng

* directions, auditory dE cpimination, and vocabulary expansion.
<. The game. may be playe‘*at a beginning level where one-step

directions are given, ore;;ger students may play the game

with two- or thrée-step difections. Good leadership abili-
t1es can be practiced wheh astudent has a turn to be Simdn.

/- \

[y

olves the class in an informal way. It 1ais the

aird) or vocabulary development. Aud1tory di'scrimina-

? xtfon*and Tecall can jalso be incorporated into this activity.

‘
.

.

". Discussion can be stimulated by the presentatien of slides.
If the teacher has the opportunity to photograph the class,
the $tudents will be eager to see themselves. Other highly
Stimulatihg subjects are slides of places or thlngsfof inter-
est which relate to an area of study such aSJSOC1al stud1es,

. holidays, or speC1a1 interest centers. i}

AN

v.. " Tape Recordings ; ‘ .

(1) Tape recording encourages production of oral language.
If a student is too shy to speak before a group, talking
into a microphone with fewer people around 1is- of en a

L] i «
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‘way to build self-confidence and to’'attain the goal of
speaking before a grpup. A student records an original 7 p

story written and iliustrated during a language experi-

ence activity. The teacher plays the taped story through

a listening post, for other students to share. "§For stu-
dents who have no {nhlbltlons about speaking before a *
group, tape_ recordlngs give them an opportunity to hear
their own voice patterns and qntonag/pns, and to dlscover
what they Sound like'to other’ people. =

.(2) In preparation for parqgt visits during Open House Week,

.- - students_may want to maKe a ‘tape recording about 3chool.
They can te¥ about class activities, or share opinions on
what they like about school. " The recording made in each
student's dominant 1anguagé§ Zives parents an opportunity
to.learn about the bilingual program as explalned by the
students themselves.

=

Trabalenguas (Tongue Twisters)

Tongue twisters are good for oral language development begause
they help students learn to discriminate between sounds, de-
termining which are the same, and which are different. They ° '
are also good for helping students practice a sound with which .
they may be having difficulty. Tongue twisters, such as the ‘
following, are available 'in various publications.
(1) ‘Mi mamd me ama. ’ .

‘A mi me mima mi mamd. ®

Mi mamd a m{ me mimd.

P .

St}

(2) R con R guitarra.
"R cbn R barril.
Rdpido corren los carros,

Los carros del ferrocarril. ]
™
¢ ' !
N -
* -
id s -
- - ) N 3
——— . L
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SUMMARY OF ACTIVITIES FOR SPANISH ORAL LANGUAGE DEVELOPMENT

ACTIVITY (See previous pages) alblcid|ef|lglh|i|lj|k|1|m]|n]|o Plalr|s|tju|v|w|T
Auditory Discrimination J 6
: R \ N Ve
. Creativity:. 3 3
- - ) )
Listening 7
- ‘Memorization/Recall ' ' e . 2
Self-confidence ' 3
Self-evaluation . ) 3
Speaking/Narration v 13
Vocabulary . 5

_The above éhart is designed to ajd teachers ‘in the selectiqn of activities
" skills in the area of Spanish oral 13nguage

language development.

{
¢ .
3 e, r
i “ag
¢ :
{

€
H

s

z . .
for the development of specific

These same activities may be adapted also to English oral -

o)
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B. English _

_ _ ~

1. English as a Second Language is an essential componént of-ait——— . _
bilingual programs. - The emphasis on English proficiency is not
an- attempt to suppress the student's primary language. The'dig-
nity of both languages is maintained throughout a student's ed-
ucation in order to promote the development of a truly bilingual
individual. ‘ . . .

—

2. The student's primary language is used in an educationally sup-
portive manner to illustrate the differences and similarities in
the two languages,

3. Oral®*English skills are:taught simultaneously with Spanish read-
ing for preliterate, Spanish-dominant students. This procedure
prepares the student for successful transfer of Spanish reading
skills to English reading. A 5tudent who has not mastered the
fundamental sounds or the minimal vocabulary of a,given language
is pot ready'to undertake a reading program in that language. N

4, 'Oral English language will be taught daily in a bilingual program.
All teachers are required to assist NEP/LEP students with the ac-
quisition of English language skills. .

5. The following principleé apply to Enélish as a Second Language:

a. NEP/@EP students must be provided'wifh daily instruction in
Engl;sh as a Second Languagé. The district Time Allotment
p£8v1des a guide for utilization of instructIonal periods.

b. The classroom teacher is the ﬁrincipél instructor of English
to NEP/LEP 'students.

-

c. H'glish'inétr@ction follows a sequential pattern of skill

-

de][e l nAnNmant a
f skl A=21%20%

|

(1) Listening!and understanding—

i (2]~ Speaking )
‘ﬂﬂﬂa’,/;,af"’/’—‘#/’j (3) Reading | . -/

(4) Writing .

d. Small group instruction consists of the teaching of vocahu-
lary ?“? language patterns reinforced.through games and,
activities, and natural language acquisition opportunities.

e. N?P{LER students develop their English skills through bar- /-
t1c1pat!!g with the total class in English language activ-
c

1t1es.s as songs, dances, poems, cultural lessons, stories
and filmstrips. )

6', Cogcepts developed for oral Spanish in Part IV, Section A of this
guide may be adapted to the teaching of oral English language.”
Pertinent areas include the following: =~

Subsection 1 - Sequential Language Skills
Subsection 3 - Oral Language Skill Areas
Subsection 4 - Activities for the-Development of Skills

N>, .
°3 . . %

»
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v 7. Although methodologies for teaching Spanish promunciation apply
as well to English pronunciation, the oral patterns of English .
require specialized techniques. -

— .
—a-—Intonation Patterns. Teachers serve as language models for
helping stﬁaénts-%ehadapgigggl_ggg}ish to appropriate patterns

N ’ . of intonation for statements, series, inverted complex sen-
\ tences, commands and questions. Students learn that intona- —

tion is essential‘to effective communication. An example is
the need for ris}ng inflection for queStions answerable by -
yes or no compared with falling inflection for questions not

///// o answerable by yes or no. :
b. o

Tone% English uses four tones for normal convegsation.
Spanish.also has four tones, but the fourth or highest tone -
is reserved for expressing anger. The ESL studeht. must learn )
to adapt English speech to a broader -range of tones by prac-
ticing with suitable language models. '

- . c. Rhythm. Imitation of model voices will help students to
develop awareness concerning the irregular rhythm of English.
This need exists because the rhythmic pattern of Spapish is
extremely regular. .

d. Vocalic Quality. The rigidIy pure vowels of Spanish must be
abandoned for proper English pronunciatlon. The traditional .
slurrimg of English vowels must be demonstrated by the in-
structor in order to distinguish between the English words
and near equivalents in the following examples.

-

ENGLISH - " SPANISH -

i « may -~ me T
’ T £0al ! e col .-
‘.. seen - ~ sin e
. ase ves .
S =
. " e. Phonemes. Within a given language any sound (phonetic unit)
.. whose mispronunciation alters the meaning of a word is called gi
LT a phorieme. Example: den may be pronounced either den or dane
R *  in Spanish but not in English. Many phonemes of English are
< . non-phonemic in Spanish. Students must be helped to realize,

"~. for example, that the following pairs are not the same word,

-

e ““hot - hat " " bait - bet .
Dorr.. - Dan .. sail - sell ' |

coast - cost . hole - haul

8. Techniques for teaching language patterns are varied. In the audio-
lingual approach the teacher models the statement and/or response
and the student responds approximately, With this approach the
. teacher can use repetition drill, dialog drill, chain dialog, back-
c ward build-up, substitution drill, replacement drill, conversion )
' drill, cded answer drill, and recall.questions. Drills should be -
brief, purposeful, appropriate to the instructional level and sup-
" plemented when possible with illustrative realia. -

.
B . Q M
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a.

C.

tence, correction is made from the end. &

o ».
. o » ]

Backward Build-Up. This is an effective technique invalu?i
able to teachers when correcting student whoqgfe unable _to

repeat the language patterns or part of the ldnguage patterns.
Instead of correcting students from the~beg1nn1ng of the sen-

-
® . .

EXAMPLE: T: 1 went to'school. (Model)
S+ I go to esgcool. (Incorrect Response)
T: S sc¢hool 5 o
S: school . ey
T: to school
S to school s .
went to school ) . ; ®

S: went to»schogl *

(NIt 1 went to school. S
,D*w I went tp 5chool. (Correct.Response)

=

Repetition Drill. In' this type ofalanguage drill,, the teacher_
models the pattern-and the student repeat it. This kind of
dridl is very useful for the introduction of new ,vocabulary and
. structures,

EXAMPLE: T: This is a cat. . §
- S: Thls is a cat,

* .~
N =

It is perm1551b1e to comb1ne the techniques d¢f the backward
build-up drill and the repet1t10n,dr111

Chain Drill, Th1s "drill provides the teacher W1th an idea of&.
the studen st knowledge of vocabulary and language atterns.

‘tion. fﬂg/she answérs and then asks the quest¥on of the second

en The second student answers t A

e thlrd student the question., The Question and answer pro--
tess continues until each student, has had a turn to ask and

answer the question, * ,
. - . \ i 3

EXAMPLE T Do you have” a book@ % N

S-1: Yes, I do, . : )
S—; to S-2: Do you havera book:

$-2: :Yes, I dd. ’ ) . L,
S-2+«o0 S-3 Do you ha&g\a book?.. .

S§-3: Yes, I do. - o0 TR .

®, - S

Subsiitutiqn Drill. This drill is very useful in the introduc-
tign of new “Vocabulary. The teacher models the pattern and the
students repeat. Later one word of the pattepm Niesubstituted
by another word of thé same type.- - e
ri?AMPLE

I have a pencil.
book . "

T:
S
T: ’
. S: ¥ I have a book.", . 2!
T. .
S

I have -a penc11.

crayon
R have a crayon.. . . - .

45
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Qugstion/Answer Drill. This dr111 is useﬁul for ‘checking stu-
dentg' comprehension of language patterns and knoWwledge of vo-
. cabulgry words The student respohfe to a question by the

~teache \\ . . P :‘. .

. o .
EXAMPLE: T: What is your name?<::f§f
\\ S: My namé is Juan, L

- 7 1)

- - ' -3 -
f. Expansion Drill., A word or expression is added to a base sen-
L tence -in the position where it correctly belongs
EXAMPLE: T: I like appleS« » C .
) - §: I'like apples. ’
. T: red - N ! .
$: I like red apples ) d
T: * to eat . T~
— S: I like to eat red apples ‘

/
e/

\
Reduction Drill., A sentence is shon@ened by chang1ng a phrase .

. . or clause single word .
~ . . < . .

v [ EXAMPLE: T: 1 seé the map. I see...
’ S:  INseeits <” - . - (
: ) T: Put it on that table. %Pnt’ it... )
) S: Put it there. .
., - _h.(rTransformation Drill, This technique is used to effect changes
. - in a sentence pattern - .
' EXAMPLE. T: Mary, ask Paula to find out where Bill is from. ?3 -
- Mary: (to Paula) Ask ‘Bill where he's from. / ’
. ’ A Paula: (to Bill) Where are you from, B111; s
- Bill:  (to Paula) I'm from Omaha. . ’ ¥
Paula: (to Mary) He's from, Omaha. )
L . , SIMPLER VERSIONS: - i ,
I P . T: Tell Jan to erase the board. ‘ . )
@gr ; Y S:. Jan, erase the board. . :
X N . o T.  Ask Luis he's hungry. . , ‘ ‘
g b S: _ Are you h ngry, Luis? . 336 ®
. T: # Say that you're tired. : .
ou/ S I'm tired. ? .
9. Reinfortement~activiti;7/a¢e vital to sustain the success of in- 7
fa -vstruction.in English ad a Second Language. The following activ-
- A @ jitiés will help to promote retention. ’ -

’- i \ - - N

: a. Activity 1. Teacher gives commands using a list of a11 com-

' mands taught to date. Students respond physically (walk, run,
. stand, etc. ). . - '

N ) b, Acgivity 2. Class plays "Simon Says"'usiﬁgucommands from pre-
Yy pared list. . '

4 -
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c. Activity 3. Two teams are formed. They are seated in rows
< facing each other. 'The first team member gives a command to
the first teamwiember_on the opposite team. The teacher may |
hold a catd depicting the command to be given. If the com-

- ) ‘ mand is given correctly and acted ‘out_correctly, each team
. gets a poift. If-one fails, the: opportunity is given to the
. ——— —first member of the other té&am. ~.
~
— ) “

d.  Activity 4. Students form a c;%gl__mnlhg;EE:Szir puts an 1tem
in the middle. Then the*téacher designates dent (a ball
. may be threwn) and asks, "What's this?" The stﬁggﬁf“ﬁﬁsthze;N%____ﬁ
R ply, "This is a " T
i 124 -
‘e. Activity 5. Divide the students into two teams, team #1 for
‘ T © X% and feam #2 for 0's. Pick up the first card and show it
" to the first member of a team asking, "What's this?" The stu-
/ﬁ{ ‘ dent responds, "This is a " If the student is correct
T an X is placed on the board' or paper. The teacher continues
) to show cards to the same team untrl they make an error. , This
.- Is tic-tac-toe. . N

i ‘e

.

—y

f. Activity 6. The teacher collects a milk carton, juice can,
etc., and sets them up on a table. ' One student acts as the by
vendor at the cafeteria and asks each of the students, ''"What
do you want?'" They respond, "I want.,,"

<
-
L

g. Activity 7. Pictures of places .(bathroom, kitcheny library,

A store, etc.) and a designated student must_ask another for
permission to go to one of the places or for d1fé€%1ons how '
to get there. The student must stand beside the picture re-
presenting the place.

by

-
3

tivity 8. The’teacher models going to another classroom , Lt
and‘aégéng for materials (scissors, paste, paper eraser).
teacher then hands out visuals for the vocabulary, ch
student pretends to ask for equipment, knocking on the d¢or )
or on the back of a chair.- The'student with the visual &ays,

- "Please come in." The entering student~says "Excuse me,
. please give me the " The second student says, "Here - '
. . it is." The first student replies, "Thank you" and tRe sec-
¥ ¢ ;' ond; ”You re welcome." g _ . "
o ) -
Lo 10. y Natural language opportun1t1es are essential to the mastery of
« ) English as a Second Language in practical 51tuat1ons. Instead
0 each1ng English-exclusively through drills, the 1anguage be- ~ )
.comes more meaningful through the natural lgpguage approach;, .
which allows the students to focus on using language to' commun-
: icate. Special features of this approach follow. ~ ‘ .
a. Classroom time is used to practicércbmmunigation; drilling » .
. may be assigned as a homework activity. ’ ’
- K ¢ \ \\
3 " .b. Teacher creates situations which mot1vate students t0heom-

. o "municate. - ) ’ N .
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. . .7.{~ re” . . . e , “g
c. phasxs is on acqulrmg large .recogn1t1on vocabulary, vocab-
ulary rvange is more 1mportant tha;\ grammat1cal sﬁ@cture. Ve

- .
3

. & accuraqy of the transmission; exce§s1ve- error correctmn is
’ avorded during cemmunlcatlon activities. - . e
’

<
e. Real«ia, three dlmensmn‘als, and illustrations~are used to pro-
vide contextual —clues to anfgl commimicatién. .

‘ " " f. Relevant and interestmg topics are employed as ~veh1cle of
communication to ihsure motivation and- foster internalization

of la,{lguage cor!cepts. S .

} &
tural language technlques follaw pr1mary' language acquisition
es-.a’l—'h-bsmh

Transmlssmn of meanmg ‘is more 1mportant than the structural
1

41

. Ppatterns an
and breaks down the affective .fllter S0 that “sppech product1on is

,
>
.
.
“

not inhibited. o

h.

doing. - Attivities such as rolé Rlaying, puppet " shows, cookmg,
/’ or charades dre conducted frequenyly. X
Whenever possible, childre en Ouraged to interact with

. each other to create a flow of conYersation that lends-itself
°  to development of new sentence patte

T . ulary. . . ' N

ol -

wc. - /.

Aruitoxt provided by Eic: .
i

The children are encouraged to harticipate actively and learn by

s utilizing learned vocab-

I

;\
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. . VII. \SPANISH READING SKILLS: ’ g .

, o /'

/ A, Why Teach Spanlsh Reading .. - '

1. If Spanish is a child's nativ language, it is the language ac~ °
/ quired within the home epv1rqgment and contains elements of the

, child's culture and value system. It is logical to have a stu-
dent begin with the language that has been practiced thousands
of hours. . )

. -

BN

- 2. The securlty of one's own langgage promotes self-esteem and con-__ . -
tributes to predictable success in learning the more complex
skills’ required for reading. %4 . )

! .

3, 1If Spanish is % child's home lénguage, a degree of ‘oral mastery

has already been attained. It/is logical to proceed fTom speak-

ing to readlng within the samelsound system.

4. ‘Students should not be expected to read material in an unfamil-
iar language. For a Spanish proficient student, Engli4® appears
as cryptic as Polish,to an/Amerlcan who has never seen or heard
Pollsh language. While it is true that a student could learn
the process of decodlng/Engllsh words, it wofild be meaningless

. if the student had no idea of whdt is being read. A student
could read the word 'cat' but may have no reason to associate .
“ "cat with the animal known only as igato". .

5. Some sounds exist in English that do not exist f; Spanish or do #

not exist. in the same location. Some examples are: J

a. the "uh'" (sehwa) sound .

b. short vowels '

c. the various sounds made for the same vowel, as opposed to

-one consistent sound for each vowel in Spanish

d. digraph sounds such as sh, ch; wh, th -

) «£. certain final consonants such as "bug', "crab'", "friend",

oo and "drum"- . - )

Y ' ]
-

"Even sounds that exist in both‘languages may be troublesome.
Spanish, for example does not qombxne initial s with most other
consonants and never ends a word in more than one consonant, re-
sulting in entirely new concepts for such common English words ~

PR as speaks, scripts, or stands.

- -

If a student cannot hear certain Engllsh sounds, it will be par-
t1cularly frustrating to try to decode Engllsh words containing

. those sounds. A student must first acquire preper oral language
* - skills in English while working on development of reading skills
_in the prlmary language hd )

-3

. 6. According to a study reported in the publicatlonf A Better Chance
to Learn: Bilingual Bicultural Educa "'Some languages are
easier to read than others. Thg\greate the phonetic correspondence

, . | 59 N

-

lA Better Chance to Learn: Bilingual Bicultural Education u.s.’ {ssion
on Civil Rights Clearingholuse, May, 1975), p| 52-53. ‘

-
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: + between the written symbol and the sound, the easier the lan-
guage is to decode and to read, "Decoding skills are easier to
. - learn in Spanish because the written Codes are phonetlcally con- -
: sistent with the oral language. 1In Engllsh decoding is motre dif- ( ' ;
fitult because the phonetic code is not entlrely consistent with
\&: i he language. To a great extent, a reader must be able to antic-

pate words in a sentence based on knowledge.of the language, '
This is difficult for LEP children due to their limited knowledge. . -

\\3 . of the English language." . . .
I - . ;‘/ o
. .., 7. Once a student has acquired readihg skills in the primary language, ~/:f
) 4 , it is possible to transfer those skills to the second language.
"Many educators still bélieve that the reading process must be re- =
N g initiated, but studies show that this is mot the case. A student ‘
) who Jearns to fread in Spanish, acquires such skills as left-to- p

right progression, comprehension and sequencing. When that child
~ makes the transitien, to English reading, these same skills may- be
utilized. - - . :
o B. Methodologies for Spanish Reading'

[y

1. The procedure for helping children to acqulre readlég skills is
v shared by all langhages. - The steps leading to eventual reading
proficiency,.whether~in English or Spanish, need only to be de-
~ . zeloped once for each student. Non- linguistic reading concepts
N ‘that hdve béerl masterdd ‘in Spahish®reading will be readily ap-
plicable to the development of reading ability in English. Ac- 4 .
quisition of English vocabulary, .familiarity with elements of
syntax, and recognition.of the phonetic inconsistencies of English
are some aspects that may requ1re separate development. Most
other fundamentals, 1nvolv1ng, for example, motor skills and de-

coding procedures, should- not require a§d1t10na1 treatment in the . : y
acquisition of a second language. -~ .
s / '
2.. Several‘methodologies are available for meeting the needs of stu- {
. dents learning to read in Spanish. Bach method should be under-
stood thoroughly so that the f1na1 selection of a methodology © o4

will achieve optimum ‘results with specified classes. As the- in-
dividoal and collective needs of students become more apparent

methods may be altered or combined. ‘ .

i .
3. The remainder of this section of the BESL Handbook discusses the N
\. following seven methodologles . reo .
% T - N 1
. a. Synthetic Metheds 2 %
(1) Fonético -Phonetic \, s,
i (2) Alfabético Alphabetic . ° .
(3 Silébico, Syllabic \\\ ¢
’ (4) Onomatopé€yico -+ + Onomatopoeit .
v ’ - Y * \ a;fr
— b. Analytic Mgthods - 0
V;’I\ - . . \ . : /
/ \ (1) Global . Gldpal: : : Py
‘ i { - (2) Ediéetico .Eclectic . Lo
. ﬂj (3). Palabras Generadoras Generdtive Words g ?
(4) Experiegcias _ Language i )
o : : Linguisticas . « Experience |

e,

ERIC . . / ,_ -
— | 6) /
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C. Synthetic Methods / . = )
: % 1. Characteristics Q{ the Phonetic Method (E1 Método Fonético) N\
. . 'a. Places empha51s on the sounds that represent the letters of )
s o the alphabet, rather than letter names.
) ) ' jb,;Stpdents learnA;;;%;;\tné sounds represented by thé letters

- e and their combinations.

c. Students .learn that words are composed of individual sounds.

d. Studente learn ‘that sounds are combined and mixed in words.

ee Students learn that words are combined to form sentencegd.

f. Students learn how to;gecode in.a step-by-step manner.

. g.. This method particularf;~addresses auditory skills of the
. . learners.
. ] h. Because sounds are presented inBisolation there are dif-
\é:ﬂ\ o ficulties in pronunciation of certain 1solated)sounds such '
as /b/, /p/, /k/ /a/, /d/, /1/. .
v o L 2. Cﬁai%cterlstlns of the Alphabetic Method‘(El Métudo Alfabeglco) .
. . N .
: g \\,J a. Uses the names of the letters ‘to spell words. (Example -
~eme a eme a = mami. ")
. - . . b.-Begins with the names of the letters of the alphabet
/ (Example - "A-Alicia, B-Blanca, etc.") \ ) bt
! c. Students learn vowels first, then they learn the consonants.
. . 2
- d. Students learn how the vowels and consonants blend to create
) . ~ syllables. (Example - "eme a = ma.')
l<:i" e. Students learn how syllables form words. (Example - "eme a
- eme a = mama.'') -

[ A

f. This method has certain special considerations:‘such as pos-
"sible boredom due to excessive repetition, or confusion- of
some students due to remembering the letter names instead of e
blending sounds together. ‘ :

N 3. Characteristics of the Syllabic Method (El1 Método Sildbico)

S ' a. The 9i§’basis of this method is the decoding of syllables.

-
s

b. Stﬁdents learn to recognize syllables phonetically

-

C.- Students learn how to comfjine syllables in order to make words.

d. gtudeﬁ&s begln by learning the easiest vowels and consonants,
and then rog ess’'to more difficult ones. .- o
3
- . PR

- .
. i
. LY \ v H
v o

1




g . " ¢, This method is considered to be a quick way to teach reading.

A - . . - .

f.' The following are steps that can be used to teach reading
atcording to the Syllabic Method: SQﬁ7

- £
- . (1) Teach.the vowel sounds: a, e, i, o, u.
. )
B (2) Intrpduce a consonant and show how to combine it with o ,
| different voweli. (Example: m + a =ma, m + e = me)
. . ; . .
(3) Show how to make' and read a word. (Example: ma + sa =
masa, ca # sa = casa) -

t4) Show how to make .and read a-sentence. (Example: Mama
me mima) . .

[y

4. Chafac%eristics of the Onomatopoeic Method (E1 Método Onomatopoéyico)é

a. Consists of the sound of a letter associated w1th the action of
a person, animal or object.
< " . f

. - - _{
b. The vowels are taught first, and then the consonants are taught.
.. Each sound is taught using 'a story to illustrate the sound.

- . ~d. The name: of Qpe letter is taught after the sound has been learned.

.

e. After students can associate the Sounds td ‘the letters, they pro—‘
¥ gress to analyzing the parts of words and to.identifying.syllables. .

i;\ The following steps can implement the Onomatopoeic Method: ¥
a. The teacher tells the story stressing the sound to be taught.

- (Example: In teaching thé sound that goes w1th the letter "a',

. there-is a story about going to“the doctor. The dogtor wants

to check the person's throat and asks the person to sa”/"ah“ )

b. The teacher'models the isolated sound and the studentg repeat it.

c. The teacher gives examples of wd(gs that contain the particular
sound and asks for ideas from members of the class.

- d. The teacher writes the sound. -

e. The students read the sound.
- ‘7 . - - e —————

f. The students write the sound (first in the air, then on paper).

g. The follow1ng are examples of storles for each sound, along wzth
translations: v ©
' ) . 7
e decimos para el doctor : ’
(what the doctor tells us to say) ,
EJemplos a, la, mama. Mamd ama a papd.




’ i ' (2)
. ‘ - (3

¢ | s (4)
(5)

. (6

(7)

(®)

. ®

(11)

e (12)

(14)

s (10) .

"(13) .

1s)

K]

[

{o.

=

{wn

3]

(Le}

jet

| =

|-

|+h

= lo que dice el viejo que no puede o1n.b1en

Ny

1Y

= el eco del taffido de una campana

53

(what the old man who can't hear well says)

Ejemplos: .. se, lee,- feo. Pepe.le lee a Tere, L
-1o-quye dice el:iratoncito

(the sound the mouse makes)

Ejemplos: s s, ‘hijo. Mi hija dice que s{.

-

= lo que dice el charro a su caballo .

(what the cowboy says ‘to his horse) )
Ejemplos: o, lo, ojo. Los iocos son flojos.

%

= 10 que dice el viento

eﬁ/sound the wind mages)
10s: U, SU, bambu. Me gusta tu actitud.

= lo que ‘dice una vibora /

(the sound a snake makes)
EJemplos su, mas, €s0s.t ,Sus sacos estansucios.

= el mugido de la vaca

. (the "moo" of a caow) *
Ejemplos: mi, ama, mima. Mamd mima a memo.

= el ruido del coche sobre el empedrado °*

(the noise of a car _on a rough road)
Ejemplos: . oro, raro por., ‘'Para Radl es raro correr.

= el ruidito del reloj s

(the ticking of a clock) , -
Ejemplos: tu, pato, trata. {Td tienes tantos estantes!

la lengiieta del perro
(the tongue of a dog)
Ejemplos: 1o, sol, Lola. Llola es la mis leal.

= el jadeo o fuerte aspiracién de un caT1nante fatigado

(the panting sound of a tired runner)
"Ejemplos: jota, paja, reloj. Escojo a la mejor gente
de México.

Al

= el resoplido de un gato asustado o furigso

(the hissing sound of a frightened or enraged cat)
Ejemplos: fe; fin, sofd. Fue fea la foto del flaco.

-

(the echo of the ring of a bell) ST

Ejemplos: no, en, Ana. No gana ni Lana ni Addn.

(fuerte)s= el cacareo d%ﬁuna gallina

(hard ¢) (the cackle of a hen)
Ejomﬁios que, coco,acd., Quique comeé queso con Paca.

p = el,estampido de un canoncito de juguete~ . e
(the firing sound of a toy cannon)
Ejemplos: por, h1po papa. Pepe perdlo la .pipa de papa
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" L 6) g (fuerte) = el sonido de las gotas éZ\ZEEa sallendo de
\ D ~una botella - .
P ~ ' (hard g)  {the sound of water drops comlng out of a
3 T bottle) L
. . . Ejemplos: gas, gol, t ngo Venga a bailar el tango
oY , y la conga. g N '
, - ~ e .
617) g (suave) = ido de una gdrgara «
(soft g) he sound of gargllng) '
_ 3 Ejemplos: hago, soga, lugar * A Hugo le gusta el agua
’ - del lagy.
8 . , ,
P ‘ (18) ch = el ruido qué hace un muchacho al chapalea;‘en el agua -

— W

- “(the noise that a boy makes upoh splashing in the waterl
Ejé@plos; che, ocho, hacha. Chucho y las muchachas estan
AN en chiapas. . ~

- (19) 11 = e1 chillido de la' sierra cuando se afila con una lima .
) (the shrieking sound of a.saw when sharpened with a file)
) — Ejemplos: silla, alla, llano. Ella pone el pollo en la
4 : olld allf. -
* - (20) b = el balido de un corderito -«
" (the bleating sound of.a lamb)
o EjempIOS' va, beca, bote. Ambos hacen varios cambios.
., h. It is &ifflCuTb to construct approprlate 'stories for the /d/ and
- * /r/ (suave): thése sounds, togetRer with, their corresponding letters, -
are just taught as they afe. This is also true of the following:

(1> x - has several sounds e
. R (2) v - pronounced the same as /b/ : i .o
. (3) y - pronounced the same as /11/
(4) z and’c (suave) .- pronqunced the same-as the /s/
. . (5) ¢ (fuerte) - pronounced the same as /qu/ )
6) g (asplrada) - pronounced the same as /j/
, (7 gr - is a silent letter . . "
v . “° (8) 'k - not,used for Spanish words; most commonly used for Y _
] words from other languages -
(9) w - not used for Spanish words; most commonly used for
words from other languages . :
D. Analytic Methods | ’ (i N
= 1. Characterisgics of the Global Method (E1 Método Glabal)
a. This method focuses on teaching whole words rather'than on’
teachlng individual sounds; there?%re, it is also known as _ .
the "51ght word" approach K
. b. It is based on the psycholog1ca1 pr;nclple that we speak in
whole words. - . RS
. 3 t
This method consists of teaching reading and writing through |
‘whole words and sentences without analyZing the syllables . . /
Pd letters . | i
. ‘ ‘ :




d. It helps students to see that there is a functional relation-
ship between what is said and what is written,

%
e. This method requires much work on the part of the teacher for
. material presentation, and the process of teaching reading /
: takes longer than with other methods.
” ’ . £ The folloying are factors to consider when 1mp1ement1ng the
) Glopal Method: . B
\
. (1) Stress the oral aspect heavily, Develop vocabulary and P
. rely strongly on the exper1ence5 of the student. fﬁ,;w””"f
- J‘-’ :‘ * - !
(2) Thoroughly discuss the words that are presented. Make
o sure that the students know the meanings of contepte of .
the vocabulary words. - -
T (3) Use a variety of methods to introduce new words. i '
(4) Label obJects in the classroom so that the students will | )
see the words and read them. . ; d
(5) Use much repetition of Votabulary words as well as check— o d -
" ing-for comprehension and pronunc1at1on on. .- .
.a L . & T -
N (6) Have students st%i?%;he elements of words, in order to
) understand phonetic parts thdt_make up _the whole, -
L, ;’
. . " Characteristics of the Generdtive Words Method (E1 Metodo de .
; Palabras Generadoras) . P .
)3 A a. Th1s was created by Paolq\Frelre as angalphabet1z1ng method. - 2
+ b. -It is based on generatlve words 1mportant to the group oré;n
L. d1vrdua1 (Example amor, mamd, papd, etc.) - .o
. . i #
c. étudents learn’each word as a whole in the followiﬂg>m2nner: ., "
. . . 0
o (1) The teachér reads the word ’ _
. oo : - (2) Thé word's meaning is 111ustra ed. < ) :
e . (3) The students pronounce the wow . s 1 ‘
T (4) The students memorlze the WOTg .- =
.. ‘,d. After students learn words, they are taught how to analyze’ . 7
. . ’ their basic parts accord1ng to the followlng .
- I 4 . ¢ . [N . R -
L. ' N )] Identlfdcatlon of syllables : PO }
. " -7 + (2) 1dentificatfon of sounds in each syllable
e (3) Ident1f1cat1on of. letters v . -
- e. This method‘allows students to see the relationéhips between . -
o . _. clettews and sounds, between seunds and syllables 4nd between
- ; D syllables and wordg, - - )
. - - ? .- -
- & . Es

T tf, Thrs method teaches students how to b{eak down words into parts,
e ‘and then put them bagk together to ma
. - - . - &

e new words, ) TS
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. . g.( After memorizing the generéted words, students can gro the r’g
' words to make meanipgful phrases and sentences. ug\\\\ /’~ ‘ s
d R W

h.. Creative reading developed from Freire's néthods and aggggﬁ;;z
at the elementary level in the-bilingual classToom. It-c

- J - sists of 4 levels. ™ '
- - =
' A "' (1) Descriptive
. Rd ] (2) Interpretive . ,
LT S (3) Critieal. =~ .
- o - (4)r Multiculturally Creative
s - ” ¢ .
. 3, CHaracteristics of the Language Experience Approach

- 7

- " a. This method was first suggested by Roach Van Allgn as a means
47 -, of teaching reading (decoding) skills to native English speak-
- ing'students. It was foupd that it could be applied to teach-
. -ing-beginning reading skills to non-English and limited-Efglish
- proficient students in a bilingual class, . ; ‘—///

-

- b. Lafguagd Experience is based ‘on the following:

% . . (1) What a_student cén/does think about. -
- (2) What a student says can be’written (or dictated) to the .
* “teacher. . - ¢ - .

*

- . (3) JWhat has been written can be read. ST .
~ ¢. - This method provides a way for the studerits to acquire the paéic
-~ .~ = skills of reading, whether they are liteygpe in their figst P
. language or pot, with comfortable, familiar and non-threaten-
- - . ing material of his/her own. g s :
v d.- This method utilizes the studenat's own knowledge and ‘interests,
- Afakitig-the material more meaningful and motivating. - It also <L
: tends o be "cultirally fair" to each member of the class. . .

.e.” This fethod can be usgd as’ a class, *small group or individugl %
- : - _ ' activityx ' ' , -
G . ) I .. . . '
\st,/;f’f. -Since the methog is individualized and ungraded, it avoids the «
’ probtems of "ability" grouping.  .Students hegin, at their own
* levels and proceed dt their own pacee .,
_g. Language Expérience makes no distin¢tion between the develop-
ment_.of reading skills'and the development of Tistening, spéak-
ing, spelling apd writing skills. All of the above are con- -
- . -sidered to be essential. - o

. i ‘h. Language Experience 'values the language of each Student, g

. s faulty as it may be, as a beginning point for fyrther develop- .

o ment, " It puts the thinking of each stugdent at the heart of ¥ .
‘the teaching-learning process. : ‘

4 - -
H L4

Q :; o 86 ‘ ) ‘

s,




/

) ) ! i ) 57
o \ i. “The following are steps for implementing the Language Exper-
- . y - ience Approach, although not.necessarlly in this order:
) ‘ . (1) The students bring something relating to an experience - ~
s, (Example: a draw1ng, a photograph a recording, etc.)

or they part1c1pate in an experJence planned by the he teacher."

¢

e -(2) 'The students tell about- these exper1ences ‘in their own

words,
C (3) The students dictate their ''story" or "experience" to
o : the teacher using their own words. The writers copy down

the story exactly as told - errors and all.

(]

* ) (4) The teacher reads the "story" back to the students while’
*  the students read along. The students®may then reread .
the story on their own several#times, aloud or silently.

2 sl /

Id
v

) (5) The students try writing the story themselves, gradually
> B correcting and changing errors and increasing vocabulary.
- . (6) The students and/or teacher may put several stories to- f
: - gether to form individual readers, often including the
students' own illustrations.
- ) - * )
L o (7) When the basic skill of decoding has been achieved, stu- ﬂ
. dents may be introduced to teacher-prepared or commerc1a1
reading materials. '

. ’ 4. Characteristics of the Eclectic Method (El. Método Ecléctico)
‘a. .This method consists of both synthetic and analytic methodologies.

b. It takes the best parts from any or all of the other methods and
o ' combines them. .

c. This method is varied and lends itself to individualizing for ‘
. + .+ students' needs, accommedating the learning styles of d1fferent P
‘ students. s,

* d. Because there are no definite guidelines for this method, an
! : individual teacher can follow his/her own preferences.

e. "Through use of this method, students are taught to:

(1) Associate symﬁbl to sound ® ' -
(2)- Write from dictation -
(3) -Copy -
(4) Create new words
(5)e Visualize the shapes of letters ;
S~ (6) Identify the sounds represented by 1etters
(7) Write the shapes of ters a )

E. Sample Grouping for Spanish Reading

hY
3,
"

1.\ The first step in grouping is assessing the needs of the students.
Then the process of meeting needs efficiently depends much on the




- - - -
- ~

<. . ‘ ) -
-1 7 N o
’ classroom management system the teacher -uses. Some prefer individ~
walized instruction, small group instruction, tlie !'center" approach,
or teaming with another teacher. ‘
/( - 2. The following-are examples of small group and centers approaches. -~

If students are grouped in four needs levels, the teacher may wish
to set up the classroom to serve each of the four groups.with dif-
ferent activities which would be performed simultaneously by the
groups within predetermined time limits. Then the groups would
simply rotate to the remaining areas to receive full instructions.
3. In a primary team-teaching situation, the all-Spanish clagsroom - .
areas are completely in Spanish at first with English systematicallky
developed and added as in the following suggestions: '
- -
a. Area I might be the teacher-directed reading graup.
b. Area II might be the follow-up to the teacher-directed lesson
. just taught plus board work. This co be "News of the Day"
or a story composed by the class that moxning. (For efficiency
! the teacher may give color names to the groups and then have
i folders of those same colors available for storage of work.
This type of system is easily learned by students and once rou-
tines are established the job of teaching reading becomes much
. easiep.) - ’ :

[

g. Area III could be a listening post with different types of
follow-up activities depending on the needs of the particular
group. This could also be an area for daily re-inforcement
of language arts skills introduced earlier: . -
(1) Monday - Students listen to a story and answer comprehen-

sion questions, T

- - _
-

#(2) Tuesday - The teacher has games or dittos on a particular
skill needed for the group, i.e., the red folder might ~
have an alphabetical order activity, the blue folder might
contain sequencing, the yellow would have following direc-
tions, the orange would have an activity dealing with clas-
sification. If the activities are not self-explanatory, a
VIP, older student' (tutor) or a student from another group

' . . who is proficient in that skill could work with the- group.

o

(3) VWednesdax - Handwriting day.

N (4) Thursday - Dictation exercises (the teacher fape records
instructions for the group, such as writing the letters of /
the alphabet when dictated, numbers, or words). :

. (5) Friday - Néwspaper day. There are many activities to do/A )
' ' with a newspaper. Students could cut out letters or~nu?] -
. ) bers to write their own names, dresses and telephone
’ . ’ numbers or find pictures that rélate to a story in thei
53 reading book. ; LN )
: L » B ™
&3 , 3
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4,

) level in the second language may be far below that of thé . pri- 3

d. Areo IV would provide—the_ services of & teacher aide and couid
be second-language instructi'on (note carefully that reading

mary langyage). Area IV could also be utilized as a spell1ng .
-center. The alde could dictate words, give tests, offer oral
) language de¥eldpment (construct1ng sentences using spelling

.E? words), and work on. d1ct1onary skills. .

.
’

Later on, when the students begin to make the transition to English,

_g/y\w\ﬁgbfez:?e 1dqgs can be used, but everythlng is color coded (and must
’ be sistent throughout the classroom!)., and the student completes

“the assigned work. "{Ising a mini-chart rack, with English in its
color on one side and. Spanlsh in its color on the other side; is-

-

; helpful so that students can sit on the side of the table their '"lan- -

guage''.points to. If everyth1ng'1s done sequentially and explained
well, this does not -become confusing or frustrating to the class.

.’ Whenever possible, the areas mentioned above should be designed
. thematicallp so that topics addressed are 1£tET”elafed and studentb
- will beneflt from cons1stency of instructio
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“ ' VIII. ’ENGLI@H READING SKILLS Rt
' R. ‘Overview TS : pe \&’
When LEP students reaoh a threshold level of réading competency in . K S

their primary langyage, théy w111 habe a founddtion ,of.-skills which
will transfer with predictable success into English reading.. Before
a limited ngllsh proficient student’ is introduced to formal English .
reading instruction, the student sbould ' ' .
< * .
1. Have attained sufficient auxal/oral competence in Eng115h to e R
predict success as determlned\by ESL specialist and/or classroom
teacher. Resources to be used in determining this competence should
include basic English tiord frequency lists and/or recommerdations .
specified by teachersg mdnuals, from the basal ESL program used at
.the school site. @ . "

»

i 2. Have atta1ned the skills §n Span1sh reading according to criteria-
v established by the Bilingpal/ESL (BESL) specialist and/or desig- ot )
- nated bilingual classroom\teacher which make the introduction to ‘

English reading appropriate for him/her as an educational proce-
dure. Resgurces to be.used in determining these skills should in-
clude Eg;dﬁmendat1ons specified by teachers' manuals frofithe b&sal v
§pan15 readings series used‘at the school site and/or school site
« o adoptions of 1nventor1es of read1ng sk 1115 ”\ v ‘
///15 Have attained skills in pr1marx_;gnguage read1ng which, according
to the levels specified by the BE§£ specialist and/or designated .. < .
biling%classroom teacher, will provide for positive transfer . -4

from S sh to Englisk in the following areas: - . .

Reading readiness ‘ - .
Decoding “ .,

Literal and inferential comprehensig )

Literary skills ~ \ . P

+ .Study §kills ' '

2

o0 o

. -t
Ressurces to be consultéd in determining these skills should in-
clude theheng Beach Unified School District Guide, Reading K-6, Y.
and/or & Spanish™reading continuum spécifying these skills which is
1 being used.at the schoc ite. ° . .
. . )
’ 4. ‘Have demonstrated oral proficiency in tgglish by ‘reaching the level :
of proficiency recommended by manuals which gccompany a language. v
o census instrument on which the LEP student has been tested,esuch as
¥ the IDEA Test, the Bilingual Syntax Measure, the Language Assess- :
- 'ment Scales or any other d1str1ct -designated test of oral Engllsh
proficiency. . P . ; - ) :
5. During and after the application of the above criteria, teachers
will continue to prov1de opportun1t1es to have respect maintained
) for the studénts' primary language wh11e they are part1c1pat ng in . .
“ an Engllsh read1ng°program . - )

-~ . ¥
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e ing in the dominant language ‘mless

‘ ' ' s - L6l
Additional Considerations T . . . ’

“ . - 3
v

1. Enrichmentier language mainténance.activities in the primary lan-
guage can be provided students after they are no longer receiving
directed 1nstruct10n 1n that language. . !

2. ‘*Exceptlons to reading instruction in the student S dom1nant lanw
guage may also be justified. Lt /! *

3. If test result’s indicate that students are dominant in §ganfsh‘ but -
have been reading in' English, they should,not- be chdnged to read-

¥
’

a.. They have made little or no progress in English readlng
" b. It is determlned that a language comprehen51on problem in //'
‘ Engllsh has caused the lack of progress. . /

c. The teacher, 1nvconsu1tat10n with b111ngua1 specialist
teacher and/or the school principal, determines that the

‘ student should be thangeéi o i S
d. Thevéz;dents’ parents are -informed of the reasons er/i;e o
~ change and are in aggeement. :

.4. A student who has exceptiomal. d1ff1cu1t1es (psychol g1ca1 ‘per-
ceptual, or sociological brdblems) may require SPp ial attention.
The following school site personnel may be service resources _for ’
consultation to determlne the need for speC1al/a551stance ‘

7

~

a. Teacher ‘ wr -

b. Bidingual specialist, if available////
c.}  Counselor
d. rincipal o
e. Paren;/guagdaan

. / & R

5. AﬁHEqualfgﬁbalanced b111nguahfstudent requires special consider~
ation. ‘hen a proficiency test -indicateés lack of dominance in either

. /

language, a choice needs to be madé before placing the Student in a. .
-domnnanti;aﬂghage instructional group.
# . . [

It is necessa%y to consider the additional following factors:
- s

Home language usage = ' .
Parent interview ~ J J -
Classroom teacher‘pbservatlon ’
Prior academic placement progress

Student interview by bilingual specialist
Cross validation by alternate language assessment 1nstrument

LY

¥

OO o

6. Placin@ the equallygiidanced b111ngua1 student in an English ac-

. ademic program should be- done with special understanding. The
student '® prior total Ianguage development SklllS ‘have occurred
. N .
t- - T om T T
B = s . - * ; Y
‘ - - . » . T
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. ) . "<in a dual soundwsystem environment. Teachers need to alter expec-
. tations and objectives, and maintaif vigilant diagngstic-prescrip-
/ tive attitudes. T
) . .
f Methods which lend themselveés to the néed of the equally balanced .

/ ' bilingual student are:
. / . - . -7 “
a., Reading through meaning and/or language experience techniques
in any academic area. .
Al

&+

/

b. Visually demonstrable subject matter materials..
- : !
c. Activities utiliZing peer tutors for clarification of learning -
tasks. .

' d. Opportunities for peer interaction. -

7. Through BSM, IDEA and LAS testing in Spanish/English, the profi- /
i ciency catégories indicated ip the chart below were developed and
may be utilized to help plan'lnstﬁgftional programs for students.
OCR/LAU Category ‘ Spanish English /
Al | Speaks only Spanish FSS (FSP)**| NES (NEP) .,
H
A2*| Speaks some Spanish and no English | LSS (LSP) NES (NEP) ' -
B Speaks mostly Spanish and some - . ‘
Ehglish SR : FSS (FSPy | LES (LEP)
: S o FSS (FSP) FES (FEP)
C Speaks Spanish and English equally |'LSS. (LSP) -| LES (LEP)
. . NSS NES (LEP)
! ;
D1 | Speaks mostly English and some ?
Spanish . . LSS (LSP) LES (LEP)
‘| D2 | Speaks some English and no Spanish | NSS (LSP) { LES (LEP) :
¢ E - 3 - . ’ p ¢
L E | Speaks only English . _ NS (LSP) !‘FES (FEP)
B . N Ve Y
? ' *Levels AZ, D1, and D2 have been\iﬂded to the OCR/LAU-developed -
levelssinasmuch as some pupils did not fit into any of the tat-
egories listed in the OCR Data Request. : g
**See Appendix for abbreviations. - o )
8. Suggéééions for helping hpper gradé and secondary LEP students who
are limited in reading skills‘(Engliéh/Spanish Bilingual Programs. -

Spanish Reading Strand): * r

a. Use basic resourcés for ddagnosis and instxuction..

SO '720 L
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B C)

2, (5)

» (6)

- , ()

(8)

(9)

- 4 b

.Determine whether the student has other special needs in

N 63

areas such as health, vision, hearing, counseling, or
special education. . '

Determine whether:

¢

=

(a) Students have had the opportunity to attend school.

4
(b) Stadents have been attending school but have made
little progress in read?%g.
Examine cumulative records of the student fg;ﬁﬂata perti- /
nent to reading and language development. Review data on

student progress in both languages, where available.

- +

Test tq diagnose the student's strengths and weaknegses in
both languages of the bilingual program. co

Aséign the student to a Spanish or English reading group
based on his/her language dominance, and the school's or

-disgrict's criteria for transfer into second language

Teading. . .

'For,those~sfﬁé€;fs piaced in the Spanish reading group(s),

actually sit ddwn\on a daily basis and proceed through a

sequential readinéss program in Spanish. -
. - -

Many older students who are exposed to an-acceléra;ed

phonics program in Spanish are able to learn to read

within one year. } -

Use tape recorded stories with read-along books to strengthen

auditory skills. :

J N =
Incofporate.dictation.activities into the redding program. "
Provide flash cards for students to use in practicing words
they are learning, and in réviéwing high frequency words.

- ¢ , ‘! b. Use huyn réspurces for basic instruction and the.affective domain

(1)

(2)

‘Use cross-age tutors. . .. - - '

e * .

Pair a strong student as a peer tutor with a_student who needs- -
assistance in. reading. '

6 o«

) .
(a) Let older students tutor in a fiTrst grade classroom
during reading period. . ' "
(b) Train the older students so that their cross-age tutor-
ing -sessions in the primary classroom will reinforce
r&aging skills-they need to acquire.

(c) Avoid using this particular cross-age tutorihg time
+ for the tutor to be involved in paint mixing BT gen-
eral organizational or housekeeping tasks, and concen-

+

trate on reading. ‘

.
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(3) Let the older student work closely with a particular
teacher from the Past with whom he/she has developed
a close rapport. - .

(4) High school students may benefit fr&p heart-to-heart
discussions about the importance of read1ng with teachers_

whom they respect- - \

- - . /

c. Use a‘vafiety of motivational resources*

) (1) Plan a “popcorn party' or other class activity to be
scheduled when a group of students completes a partic-
ular objective.

v

- (2) Incorporate the "nguage exper1ence approach’into reading
lessons to capitalize on students personal interests.
. - [
(3) Ask students to develop captions for newspaper pictures.

/ .(4) Use comic books for occasional high-interest néading

activities.
7 i 7 . \ ~
’ S ( Cut up magazines printed in the dominant language of
;o // . . sdudents and discuss articles or picgures of t1me1M in-
teyest to the reading- group. - .

\xx\\“~§55__f6)‘ Ask students to read package or can labels.

(7) Have students select favorite programs oy pian televi-
* sion viewing schedules. uling guides printed in the domi-
nant language of the readlng group.

e ¢
. (8) Try.to obtaln department store catalogues in both Engllsh
** and Spanish- -
i 2
(9) Have stnden& acfivities using magazines which fit in -
well with socia stud1es well as reading, °such as

National Gegg;aph c.

(10) Correlate social studies activities with reading skills in
such act1v1t1es as map work. Students can be asked t f1nd
¢ and read names of places on ‘the map, such as where fhey were
~PBorn or where they .are 11V1ng
(11) For high school ‘students, use the English or Spanish vers1on

of the driver's manual from the Department of Motor Vehicles.

b4
/

’ ’ (12) When students héve a reading experience such as a song or
. poem, put it up on the bulletin board and leave it up so
L that it can be re-read..

icate popular]songs, leaving blanks for

(13) Write down apd du
. n missing words. /

students.to fill

-

%, by} .
*These resources can by provide Spanish and/or English, depending upon the

student's diagnosed needs. ‘ . .

4 - }

*

":E,‘;ff ]
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- ! ’ . &
_'a 1"( (15)
(16)

/—
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Have students read songs or other printed items into a’ :
tape recorder.

Use a card reader to give students an opportunity to
practice aural/oral skills related to their readlng
v

Provide many,opportunities for students to part1c1pate ‘.P

in choral readiggxift1v1t1e§

L¥
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T \' : IX. CULTURAL ACTIVITIES ‘ —
-Community Resources B . . T

The cultural gcsources of the communlty can ‘enhance classroom activities -

provided forpupils of limited English proficiency. The bilingual class-

room teacher may take advantage of these resources in the following .

manners: . : . . :
e -

1. Persons from the community wzth the same primary language or cul-

ture as pupils in the bil'ingual ¢lass mdy contribute in the class- . //1

-room, including:

. a. Parents e
. - b. Relatives . - ',
f,/" c.. Persons in the communlty ' -
’ d. Career speakers ; -
2. Cultural activities may include: . - -
a. Sharing of native &lothing and .artifacts
, b. Cultural celebrations ! , ~ .
c. Music S ) )
d. Dance . - B .
ol e. Literature and traditional foods i
‘ - s . 5. . v
3. Classrooms may participate in events reflecting the culture of .
pupils of limited English proficiency, such as: -
El 16 de Septiembre (Independence Day) ° ' Lo .

El Dia de los Muertos, (Halloween) .
. Lap Posadas (Christmas Activity) ° :

.EIPCano de Mayo (May.5th) i \\——/// '
Celgprat1ons from other cultures, including American. ‘ . f’/////
Scthool-community gatherlngs ; -

. Carnivals -
. Ice cream socials .

Art .exhibits, sharing of creative work

.,k,
H3F0q Fh © QL O O R
-
~

4, gflassrooms may visit p01nts of interest in the communlt?‘refiectlng

. — . the culture of the pupils of limited English proficiency.
B A v - i
, a, 4L1brary o I T i !
b. Groceryﬁétore ) Lo .
c. Ne&ghborhood walks " C 7 \TP Yy

- 5. P01nts of interest and events will vary greatly from one area of -
the commmity to the other. -Because of this,  teachers need to stay
well-informed’ about current activities in the school commun1ty
Resources®or obtaining 1nformat1on include: - Lot .

. ) Local newspaper ’
) //r—\t/”ﬁgf Telephone yellow pages . . ]
Bulletins from neighborhood organizations . !
School-commumnity worker' . v

Community residents
Parents of participating students ‘ ' . .

ERIC . © e
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of each school year
b.

c. Languagé(s) spoken
. d.

e

1.
‘s

-

Preparing for the Cultural Activity

I

the presentation.

The teacher

.

i

-

tions need to be aware of
a.

b-.

c

Classroom langLage comp051t10n
4.

5

Rationale for cultural activities

,Vl

=
£

[

c.

»
-

5.

.
-

a, Names of persons who are willing to ‘be contacted
Special skills, talents or knowledge

A
How and when to contact each person on the list

The teacher should request that b111ngua} persons be available for
position ofl}Ki audiend®.—

, ' I

*’“\&/}

will need~to inform the presenters of the language com-

3. Parents and aides accompanylng classes on visits énd to presenta-

Need for expression in first and/or second language of puplls
Students in the bilingnal classroom should be acqualnted w1th the
purpose of the experience:
a.  Bilingual activities prior to the experlence will prepare
students for 'the language or culturg involved.
‘ forehand

2. P0551b1e questlons for the presenters should be discussed be-

E4

Once ™z cultural activity has been scheduled, certain steps must be taken
to insure_ a successful experlence for a11 participants.
-2,

-

N [
New vocabulary words éhould be discussed. ’
If the.visit is planned as a bilingual activity, arrangements need
to be madé in adyance for the -utilization of the pr1mary language
and/or culture during the visit. )
6. Grouping arrangements may contribute t%ﬁa successful learnlng
) experience. ]
«///ﬂ\H *a. Larguage proficiencies for adults and students need to be
. considered when forming groups.
¢ b. Care should be taKen to match the language skills of accom-
o panylng adults with the'groups they serve.
-
£
C. - Culmination Activities
o . community experience

Culmination activities are the final
1.

[

i e
They may 1nclu§£‘tﬁe follow1ng
Oral Language Experiences’

p for a. successful h;llngu

A
‘. | h

It iis helpful to"develop a community -resource file a¥<the beginning

The file can include information such as
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* a.. Disggﬁsion of activities )
.. b, Reendctment of events ¢+ S
> 77 2. Written Language Experiemces e
~ a. Language experience stories
) | b. Thank-you letters —
11 c. School newspaper or bulletin board artlcles . ),
. é d. Recipes . . ' ‘
: f ’ ) ’
. ‘3. Art Projects’ : ! - Lot .
@
‘ a. Murals ° ) R .
R b. Maps <, ) . ' T .
¢. Crafts . : ’
d .

Illustrations
4. Cooking
™

C a. - Preparing and sampling foods ' . .
-/// b. Sharing recipes . .
;. 5, Dramatization E— ‘ .o

a. Usiné music and dance®
! b., Acting out events

6. Reading
a, Books or articles related to the cultural activity ) . .

b. Class experience charts or booklets summarizing what took
place during the activity - *

: 7. " Mathematics ’ .

a. Story problems using situations from the eultural event : g
b. Counting activities or graphs using things students saw
during the community actjviqz - : ’
« % ’

8. Social Stuéie; " o

a. Reports on information gained during the community event-

‘ﬁ / - b. Reséarch skills #8 gather further information. , c
i ! . . Lo )
/é.\* ;;D. Informing the Parents About the Communigy Activity N
£
7 AP 'Parents of students of -limited-English prof1c1encv need tq be in-
\ ‘formed about the planned activities and their purposes. Yeachers
-« may wish to discuss possible field trip§ or excursions, or \invite .

parents t6 share information with the class. This can be done on’
Back to School Night, or during;parent conference. .,

W

) 2. Announcements regarding Back to School Night, as well as a variety .
. ) of other pertinent notices and forms, have been translated into
Spanish and are available for school-site duplication. - These trans-
lations into Spanish are contained in the district Trarislation Manual
available at each school office.

ERIC /. [ -
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. ,X. PARENT INVOLVEMENT - '
<~ 7 B ra '
- *A. Overview i T :
- - In thlS sectiomn, proeedural‘*htters are discussed on how to 1nvolve “.
. ’ ., parents in b111ngqai program act1v1t1es so they ‘'will be informed and
. ‘supportive. Spegifically,,the legal requlrements the organlzablon v ¥
- ' .~ and operation successful advisory councils, suggestlons for parent

. _ educatlon, and a parent 1nvolvement strategy: for the b111ngua1 teacher
. ' are outlm}d :

-
-

! T B.. DlstrlqpfAdv1sory Committees : . : i
e ) . .
- Exi 1ng law contained in the state s current bilingual educatioh act -

redquires school districts to parQ%ﬁipate in_a prescribed program of
111ngual educatlon 1nvolv1ng paremntal and community participation. -—

’According to current requirements of the Education Code, each sch%a}

- district with more than 50 limited English proficiency pupils sha
establish a district- wide adviSory committee on bilingual education. ]

The dlstrlct committee’ shall be responsible for at least several tasks, o ]
*and shalj/,dylse the dlStrlCt segarding: ; B . Lt 3

'j- ’ 1,4 Establishment of a tlméGable for developmenf of a dlStrlCt

~. . master plah for b111ngﬁ§l educat’ion.

2. ~Districtiﬂide needs assesément on a schoolyby—scHOOI bas{s.

* ' -
’

R 3. Establishment of dlstrzc;Fprogram gogls and*objectlves in
‘ bilingual educatioen. . .° . - . ' -

. 3 . ; .
. . . .

.

T 4. Recommeﬁdat;ons as to whlch schools to 1nc1ude in each phase . ' 4
of expansion. ) L o ) . .

z
Vo s

. 5. A plan to insure compliance w1tb the‘prov151nns of the'Educatlon )
-, Code dealing with ;ecru1tment aﬁd requirements of b111ngual class- ; R
Toom teachers. .= . T

= -
—~ — -
- i L3
e R H

/ i 6. Administration of:the,ahhual language c&nsus.

* . . £

. R ~ P . o5 N
7. Developmeht of a district Tastér plan for bilingual education.™-
¥ ~
Each school having 21 or more students” of limited. English prof1c1ency; ’
sends two represeﬁtatlves who are parents of partlclpatlng students, - -
) and one schdol-site ‘Tepresentative to the District Advisory ‘Committee L
on Bilingual Education (DACBE). One of the two represenfatlves from
schools with any specially-funded BESL ‘programs should be a parent of L
o a partic1pat1ng pupil. Parents of various language groups at the
.+ school should be included, where applicable. Meetings of the DACBE - - .
are open to the public, and a11 interested parents are encouraged to - 2
- ©,.attend. e - - . o

~ s a .-

C. School Site Advisory Committees I R ‘ T

1. The number and kind of school site commlttees depends on the
. . specific funding sources and their regulatlons for each pro-
) ‘ - gram at a school. oo

" »

"

= - - ~
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2. Business for individual committees is condugted- separately, ,
- ) - although meetings may be held on the sgme day. - .

s b . s ’ .: sl
D. Summiry of Statg [Regulations for ‘Bilingual Education Committees

*1. Each school with 21 -or more limited English proficient students
» shall establish a school level advisory commjttee on which
- parents or guardians of LEP students consfitute membership in
at least the same percentage as their children and wards repre- '
sent in the total enrollment Qf the schoel. .

¥ = ’

T 2. The’ school ‘may designate” for/this purpose an existing school
level advisoTy committee or subcommittee, provided that the
subcommittee meets the criteria for membership-.s

3. e\committeé is responsible for advising the principal and st £

- in the development .of a detailed mdster plan for the school and
ot assisting in the development of the school needs assessment and
language assessment. .o

E. -Summary of Federal Regulatjons That May Apply“to Committees at . .
oo .- selected Schoois . .

1. There shall be an advisory council to advise applicants during the
“preparation of a Title VII application. This council- shall have a
- majority of parents and other representatives of students of limited
English proficiency. v .
- 8 . > -
) 2. There shali.be an advisory committee made up of a majority of
‘ parents of students of limited English proficiency. Its role "
v is to.participate in the implementation of the program. Par-
ents must be-notified of instructional goa1's and obj ecgives
T e during the course of the advisory committee meetings.
: ’ ,
. F. Committee Membership .. -

~

- One of the pivotal considerations in setting up an-advisory cammit;ee 4
S " hinges on the composition of the committeée itself. The chief categories
of representatives are the following: T -

- —

- .~
L S

. . - . Parents . .. Community Members
B . ) Faculty ’ - Support Staff
- ' Administration - . :
"ol . « % .. .
., : ;%;ejprogégdres associated with election and/or selection of Wembers must
be,carefully considered and made available for public scrutiny. Whether
ocommittee members-are elected or volunteer, there is considerable merit ) \
’in having staggered terms of membership, for example, alternating twos
-~ . »  year terms so that there is some continuity of experience on each com-
. ~ . mittee. The actual number. of hembers varies from school to school. The ’
o legal stipulations for membership reflect a commitment to fair represen-
S tatiogl structure. . e .
- i .-

-“G. -Bilingual Education Committee Membership oot

-~

As federal and state regulations ‘change from time to time, it is wise to
: reyiew the latest guidelines before recruitment and committee elections
0 are conducted, ‘At this time the following suggestions will apply:

: §0 .
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1. At least one parent of a NEP/LEP student from each classroom or a
. ‘proportion of parents similar to the NEP/LEP ratio of the school

should be recruited, and each parent's permission to be nominated
for committee membership should be obtained in writing.

2. A recruitment letter for the Bilingual Education Committee (BEC)
Title VII Advisory Committee, and School Assurances Steering Com-

mittee (SASC) should be sent to all parents with a tear-off for
“them to return. ‘

-

3. The school newsletter may carry an article asking for a response
. from interested parents.

-

4. The school-community Worker can effectively rec&q&} on a one-to-one
basis and collect the permission forms. __ . " . o
5. The BEC and Title VII committee elections may be conducted simul-

taneously with the SASC election. Open House during Public Schools
Weegayill get a darge number of voters.

"H. Title VII Adviso;#/Committee Membership

Schopls partigipating\in the ESEA Title VII program must have a separ-
ate Titlg VII Addvisory committee. All parents of students participat-
ing in Title VII classrooms are eligible and invited to participate.
In addition to the suggestions for BEC membership, which may also be
applied to Title VII, the following needs to~be included in the plans-
(S for the'committee: - . -

\\.L 1. All Title VII parents are eligible for membership. To become of-
\ ficial members-they indicate a‘willingness to serve and attend
meetings. A sign-up sheet or form that states these stipulations
is provided at meetings and/or via newsletters.

; i .

A majority of the members are parents of participating students
of limited English proficiency. -

v . i
At least one recruitment letter i%.sent and one recruitment meet-
ing is held in the fall at each school. ’

-

At least one sgparate meeting per school is’held each quarter; 5
. this may be scheduled to precede or follbw t?e BEC/SASC.meetings. g
- . ‘ * % # 3

5. A chairperson and a recorder are included ir*the organization.

+

. "I. Committee Meetings. 4~ - :

[} s .
The most visible and, probably, the most significant activities of ad-
visory committees are their meetings. Generally speaking, advisory
. groups mEet on a monthly basis; some groups meet quarterly. The manner
. . 1in which these meetings are conducted is, of course, critically import-
. , tant. Effectively conducted meetings will command continuing interest
" from those in attendance.

3
.

- %
Members should be mildly conversant with parliamentary procedures. An %
in-service wafﬁiﬁﬁ lesson or filmstrip on this topic can be used. ‘ o |

!
g
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Having a skillful-and thoroughly interested chairperson is the most likely .
¢ Way to assure high quality meetings. An agenda of topics for these meet- -
ings is essential., Usually the chairperson works with either the princi-

pal, program fac111tator and/or school-community worker in. planning the
!lgenda and seeing that it is distributed in advance of the meeting.

14

1. The most sensible strategy for advisory meetings is that .the members
need to be highly informed. The meetings must provide the informa-
tion necessary so that membersiyill be able to offer sensitive advice.

Joint meetings with BEC/SASC/Title VII advisory groups may include
the following'tﬁﬁics and activities throughout the course of the year:

. “a. Introductions, name tags, and time to get acquainted.

b. Principal's news, including school policies and rules.'-,f

¢. Resource people from central offices, i.e., Foreign Languages,
ESL, Bilingual-Bicultural ,sand Indian Education; ESEA Title
VII; Research (Project Evaluation); Compensatory Education; and
other offices, where appropriate. .

~ d. Background information for council functions on programs,
;z N funding, goalg, planning, and evaluation.
D .
e. Parent education based on survey of needs.
f. Student participation. Classes may. present songs in English- "
and Spanish, short bilingual plays, choral read1ngsA1n both
languages or demonstration lessons. - . .
g. Assembly preceding or following an a@viéory meeting. Assem- {
bly topics may include such things as bilingual puppet shows, .
folkloric dancing, and, qther multicultural events.
p .
- h. Classroom visitations with checklist,to focus on specific areas.
2. Additionally, b111ngual education committee meetings should include
a variety of topics related to the program itself; and to bilingual
education in ‘general. Each Participating school will have unique
] intetgsts and needs, as well as interests related to the program as -
R whole. The following common topics should be covered during the
. fourse of the year: ‘ . '
fe
a. Explanation and philosophy of bilingual education.
b. Goals and objectives of the BESL program.
c.. Needs assessments and other questionnaires. -
: d. In-service on high priority topics from needs assessments.
e. Opportunities for asking questlons, and discussing matters of
interest. : R
a f. ﬁrogress reports on program implementation.

. 5523 ..
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"“a‘. g g. Visitations to BESL classrooms. '
- ’ R - A
- , heg .. J .. ° - .
& w%: In-service on how to participdte in a .meeting using manuals R -

T, . and-suggestions available, from the BESL Resource Center.
— RS i.‘~Eva1uation of.certain aspectsuof the.program.

.y _57‘ *: j. Plans fGT‘hDSti?Edé district'advisory eeuncil meeeing on site.

) T, N :\ k. Information on how to,sérve as a ;esource person on the Hlspanlc
—herltage B

i~

. - =
. . .

. 'Communlty information with guest speakers from the puklic
-~ library, recreationAgepartment school, for aduits, and/or o,
other community agenc1es of current interest. - .

’

T J. Qrganiz tioy Suggestions T - .

N

) 2. Name tag$,lespecially a ithi firs€'meetin£, are useful for large ,
-, rcommitteess’ | LR . '

¢ ST . 'Y ' . .

place of the meenings should be the™same each month, and ™

Upon by the member One “schobl w1th a con51stent1y good

~

. _uses thlS schedule . . "3 "

'}

A .M, T1t1e.VII Adyxsory Commlttee Meeting
- - 5 A.M.+ Coffee and Conversatlon o s .
\ . 1 O,Q.M. JoifMt\Meeting - SASC/BEC/Tltle VII .

e . s 4, The mee¢1ng rbom should be coﬁéﬂxxablé andethe seating frlendly . .
» and informal. A circle ‘with. the dfflcers 1nc1uded as part- of the )
c1rc1§ may be the most desirable arrangement for a- large group. .
. ' ., Room enV1ronment‘such as bulletins that dlsplay student art work,
1angua¥6 experlence or "talking" murals in both Engff?h and Spanish,
. ] Ca » .and pulticultural displays add to the attractiveness of the atmos- - .
’ phere. -\One school has displayed a mobile with the word Uhello"
wrltteanh many different, languages. Another.school has posted .
“. ) p1ctures that students.had drawn of themselves, smiling, under the'
BN . - title 'veryone Smiles in the Same Language", ("'Todo el Mundo Sonrle
< en el Mismo Idlomaﬁg . ' . R

M . ” . , ’ 2,

= i 5. The ava11ab111%y of baby51tters provides parents an opportunlty to
R focus bn the meetings without dlstractlons ﬁ151gn up-sheet for X /’
T the year can be available at the first meet1n At least one baby-
sitter should speak Spanish.. A cafeteria makesQa good place for
eolorlng and-snacksy .A. box of cuddly toys is helpful!
. R 1§ r L~ .

o ’ ©6. Two days befére eac sgxln the school-comqpunity workemeshould be- .

jn calling .membery to’remind them of the meeting, and to hlghllght.
5ggglcs on the agenda. This personal phoﬁe call has been most signif-
LN N :'~ icant 1n encouraglng paresits to#atteQ> )

P

, 4

Sy

. - - he . -
. .- . . - 5
AR L N . .
.
- ,
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. serving as a reference for phoning or mailing. 'The card shoul

* K. Parent Education

™~

.
) . -
o
. - .

s

A4 * A . -
. "
. .
t
. »

- ‘o . .
A file card for each member of the various dommittees,at a stchool
can be useful for keeping an 'up-to-date list of members as well

clude tke parent's name, addres telephone number, term of office,

and the names of students part1c1pat1ng in the program(s) ‘The CL

school -community worker can pull-the card when a member moves or
igns.. At this time the school -community worker should alért the

cha1rperson that a vacancy occurs so a replacement can be 'selected.

Meetings are conducted bllingually and m1nutes are prepared in both

English and ‘Spanish. . c

4
» l ‘

>

o 1.

*

.

3.

“priate school gnd/or c

L

Parent 1nvol¥gment and parent education go hand-in-hand. Encour-, .
agement by school staffs, to become involved in classroom activities, -
and a willingness on the part of ents to serve as well as to help :
their own children, often falls sgart because parents need further

irfformation about methods of working closely with the school staff.

(Prov1d1ng in-service that- 1s stimulating and content relevant to par-

ent needs is essential to proper planning for parent education.

Parent: education falls into three broad categories™. Overviews, of
programs” and curriculum, techniques to help students at Home and

in the classroom, and personal growth ‘and } ests. All need to
be provided for in some way. The advisory committees usually pro-

v1de a convenient forum for disseminating 1hformat10n in these cat-
egor1es The school newsletter is another source for providing -
this type of information.

: 3
Techniques for helping students gn be incorporated briefly into g .
-each advisory meeting. For parents who want more informatién, -
separate parent education meetings in a series, or on a monthly

basis can be’arranged, \and speakers can be scheduled using appro—
o un1ty personnel -

- *

. s
.

Parents who are_ 1nterested in serving as VIPS (Volunteers in Public

Schools) should be encouraged. to attend as many ofythese parent ed-

ucation offerings as possible. Volunteers may also be invited to -

attend :in-service training sessions "given for bilingual teacher aides,;

since the information will be equally benefdicial to both.  Topics to

be.considered for joint training sessions include:
o . . t.

Philosophy of Bilingial Edutation =~ . ' 7., .

Techniqués Used in Bilingual Classrooms ' -

ESL Techniques . '

Reinforcing the Teacher's “Instruction in Readlng, Language

and Mathematics ¢ v

Mot1vat1ng Learning . ' . ",

Positive! and Negative Re1nforcement "

Classroom Control .\

Materials in BESL Classtpoms P

. Aide-ing Techniques . ' _ .

an oM

B o

a
. / . LY BN

2

(1) Providing Tutorial Assﬂktance . , . .
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. - (2) Checking Student's Work : ' .
. v * (3) Setting Up Cenfers ' : .
P *(4) Arranging BuMetin Boards . .. ° .
’ ) , (5) Guiding Clean-Up
* . - *(6) Operating Duplicating Machires
(7) Record Keeping P ‘ . . , ™

(8) Playground Acblvities

'5. bk needs assessment iﬁrvey sent to participating parénts should
. indicate the topics of highest priority in plannlng for presen-
¥ ‘Ei tations on the above topics. re

6. Parent education may also be addressed in newslettersf"gg;e\suit~
_able newsletter topic$ are: :

~
= \ a. Principalds News = '
b. Ways to Help Your Chlld Succeed, at School )
~ “ c. News of Spedially-funded Programs’
t d. Dates to Remember .
e. Multicultural Calendar - . ’
' f. Multicultural Events at School g
g. SASC/BEC/Title VII Advisory Meetings
h. VIPS Recognition = * !
. -+i. List of Community Agencies ) . “~ o
» . j. -Community Notices //T‘\
. ‘E' Recognition of Pupils (
I . Reprints of Excerpts of Student Stories ax-POEMS t ™o .
m, Tear-off Sheets for Parents Interested in Slgnlng\Up Eor VIPS
. or Adv150ry Committees . S~ \\ﬂg
7. Personal growth and interest classes provide an added dimension to
parent education, and encourage parent 1nv01vement at the school
site. Typical offerlngs are:
. | a. ESL Classes (These cam be' s t up by School for Adults )
p b. Family Nutrition and Diet - J
c¢. Holiday Crafts . . ' e
d. Child Growth and Development . . .
< e. Sewing . : :
£f. xercise - it
, g. Personal Grooming *. '
‘L. A Perent Inlgévement Strategy for'the‘Bilinguai Teacher
- ) “~ L fi}st, and of utmost impertence, the bilingual teacher must believe
Y ‘_in and demonstrate a genuine interest in lvitg parents! Given
) . such an attitude, the ggllowing‘strategi ay be employed: -
‘a. Plan a roynd- up meeting in the fall 0 explain to parénts what
they can expect of- you and what you expect from them. Grade-level
teas or Back-to-School N;ght are 5u1table times for this meeting.
3
. _\ /ﬁ b. Send home booklets brochures, and newsletters that encourage
. b - participation in advisory groups and in volunteering as)VIPS;
follow up with personal contagts and phone calls. Include, as
part of a language arts lesson, letters written by the students
’ to invite their’parepts to participate in a particular school
L S activity, ¥ ® ' £
ERIC . (// : 4 85
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c. Conduct a ser1es of in- sery&ce meetings 1n-Span1sh and English.
.. Some may be VIPS training sessions, and others may be informational.
) The teacher, school- communltf worker, and program‘faC1l1ta§or
v N can work together on planning for topics. School-site personnelz '
. "can offer to teach a session in a particular\area of expertise.
" -Some joint megtings with bilingual aides mezjbe desirable.
.o . Co -
+ d. -Have an 6}gdnized plan that promotes regular attendance at ad- <
. visory committee meetings by room representatives- and volunteers
. in classrooms, and encourages active part1c1pat1on by- pgrents in
other parent education offerings.. . . :
. " _ 2. A fall meeting is oftef .planned as-a tea or coffee hour. Sometimes
‘“—M parents spend part of the meeting visiting the classroom, and then
ave refreshmenté and a general meefing in another location. What-
“ever the plan, "a gracious welcome from the teacher sets the tone '

L ard lets parents know that the teacher believes that efforts of “the
’ parent-teacher team bgneflt students. Some topics to discusg at the r
- fall meeting include:. 4o .
T\~d{\> a, The law that p€rgains to bilinéua; education, and the benefits
' offered by the school program )

b. The Title VII, State, and Lau progrhms

‘c. <Your daily schedule. oo
) © d. Recruitment for VIPS wi#th a sign-up ‘sheet that intludes day, ° | TN
. hours, and phone number.” A handout sheet could be.prepared ' '
B in advence to explain about typical VIPS activities, includ- \
: ing an introductory statement, "What can you do to help7 4 -
Here are some activities in whith parents can participate.'
, This is followed by a 11st such as the‘follow1lf o
N ‘ ‘—\\\;S (1) A551st with eye exam1nat1ons and he1§%;}a d weaght records N
. Ve : L3N
‘ . ‘ (2) Help with a special act1v1t7 such as a .parade or. a cooking- '
. lesson. - . ’ .
e #°, . - (3) Helpwith a field trip. ‘ .
! . .o (4) Read a story in English or Spanish. ) , b
. S T (5) Listew to studepts read in English on ;Spanish. - . .
PO . o, . ' ‘ Lot o
'\\4 ' (6) Teach a game or song in English or Spadnish. .

- ) ' (7) Help with* the manipdiation of audio:vis?al matérial. ]
18) ‘ot patterns. N 2 N ‘ . \ N

(9) Assist .in putt{ing_‘@ o taking down a bull'eti'n boarzi. aA
- (lb) Help in déSplaying 3%udent$; work . f ,' ' .

(11) Help,$h the art center,
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(12) Help students with their numbers or other basic math

) O . facts in English or Spanish. .

. LA : . v ' o

QJ( ) . {13) Assist in thetlunchfoom. . R ,
- - L . . ~

- (k) Assist in the library. ) ¥

- [N
4 3. Throughout the year, parents will be attending SASC/BEC/Title VII
advisory committee meetings. In add1t10n} the bilingual teacher
. May want to check with the principal about scheduling separate

N "+, meetings for the parents of his/her classroom, only. Some poss-
ible act1v1t1es could include: N N
™ f ,
. N "a.' Burther recruitmeqt of VIPS. Perhaps the VIPS Offi#ce could .
. ". send a speaker or filmstrip. . :
b. Workshop to make bilingual instructional materials. R ‘,'—'Z -
’ N €. A question and answer session about school programs, b111ngua} . _—
N education, or other areas of parent 1nterest ) Lo
o d. Preparations for a multicultural event in .the classroom, or ,
» for an=asseqply. ' R
, ] . e. Explanation of a'new d15c1p11ne proc;dure or a nes textbook - - |
' series. ?
e ;{ . 4; Individual parent-teacher conferences will be welcome throughout é
. the year on either a scheduled or an informal basis. Each of 4
L ’ ., thesg contacts affords opportunities to build “pport and en- . |
c0urages parents to atter‘school functions. . 5
- . ’ ’ , LT ’ . ?
N [l 1 . . d ) :
: % . LI < ;
+ 3 f
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BEC

BESL 7 Bilingual/English as a Second Language
BSM —

DACBE

ESL
FEP
FES
FSP
Fss

IDEA

LAS

LEAP
LEP

LES

LSP

LSS
¥
NES 1,

NSP

" NSS

’

. OCR

PQRI

SABIO

ABBREVIATIONS %

al Education Committee

"Bilingual Syntax Measure .

District Advisory Committee on Bilingual Education

Enéi;.sh as a Secgnd L;aage .
Flue;t Engl i:fi Proficient , e

Fluent "E.Er1g1'iéh Speaking - ) N
Fl_uent Spanish Proficient '

Fluent Spanish épeaki;ng ' - .
Indié'du;alized Developzz;ent English Activities
.Language i;ssessment Scales K

Lau Educational l\'éhievement Plan s
Limi'teé Emglish Proficient

Limited Engﬁsh Speaking

Lin{ted ?pan;ish Prpéicient -
Limited Spanish Speaking o/

! i - 1 i ’ “ E,
Non English Proficient - N

Non En.g“lish Speaking

|

Non Spanish Proficient .
) . .a . .t
Non Spanish Speaking )

s "
Office for Civil Rights
+ L3

s -

Program Quality Review Instrument ,
a ‘ 'i'

s .
-~
.

| ¥

Staff-Deveprmem:‘Announcements Bilingual Inservice'Oppdrtmi'tties“

sfsc Kiri\OOl'Assurances Steering Committee N ’

sh as a Second ’Language ‘ ' . .
V¥hteers In Public Schools - J. ~_ ’
; Ty, * ¥ - Ce i "", \




